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Welcome from the Committee Chairperson

ELLIC is an international seminar held by University of Muhammadiyah Semarang (Unimus)
discussing about Language and Literature, especially in English. Raising the theme -
Innovation, Trends, and Challenges in English Language Learning in the 21st Century — this
conference is designed to prepare the teachers in promoting English teaching and learning
which demands them to choose the appropriate approach, strategy, model as well as material
which is based on the students’ needs and characteristics.

We proudly present a keynote speaker (Aslam Khan Bin Samahs Khan from Erican College,
Malaysia), two invited speakers (Dr. Issy Yuliasri, M.Pd from TEFLIN Coordinator for
Central Java, and Fabio Coelho from RELO Former), and four featured speakers in the field
of language teaching and literature, they are Fazhuda Abd. Aziz (The Former of International
Languages Teacher Training Institute, Malaysia), Lawren Yong Hon Chong (Ministry of
Education, Malaysia), Ooi Choon Meng (Institute of Teacher Education, International
Languages Campus, Kuala Lumpur, Malaysia), and Dr. Ratna Asmarani. (Diponegoro
University).

There are 78 presenters and 24 participants who are teachers, lecturers, undergaduate,
graduate, and postgraduate students from Indonesia will be discussing various important
issues on English Language and Literature in the parallel presentation sessions.

The committee would like to thank the Rector of Unimus, Prof. Dr. Masrukhi, M.Pd and the
Dean of Foreign Language and Culture Faculty, Yesika Maya Ocktarani, M.Hum for their
full support. The last, we expect all presenters and participants to have wonderful conference
at present and we hope all of you would like to join the 2nd ELLiC next year. Thank you.

Siti Aimah, S.Pd., M.Pd
Chairperson of the Conference Committee
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Dean’s Remark

Welcome to 1% English Language and Literature International Conference (ELLIC).

We are delighted to have you here at Universitas Muhammadiyah Semarang (Unimus) to
participate in this seminar. That many of you come from many different regions serves to
remind us how important our work is.

This seminar is held based on the urge of scientific dissemination for English language
researcher particularly those who focus on English Education, Linguistics, Translation and
Literature. In this occasion we can share our concern on Innovation, Trends and Challenge in
English Language Learning in the 21% century; so that we can have better perspective and
innovation to do the next researches and apply them to our communities.

We are honoured to have your presence in this seminar and welcoming all the presenters to
kindly share their knowledge and experience. We hope that in the future we can work
together in a broader field.

Thanks to the committee, for all the hard works to bring this seminar a great sucess.

Yesika Maya Ocktarani, S.S., M.Hum
The Dean
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KEYNOTE SPEAKER

21°"CENTURY ENGLISH LANGUAGE EDUCATION
Revisiting Idealism and Realism in Enhancing Pedagogical Skills

Aslam Khan Bin Samahs Khan
Institute of Teacher Education, Specialist Campus (IPGKIK) and International Languages
Campus (IPGKBA)
Malaysia
khan8689@hotmail.com

Abstract

21* Century English Language Education is currently the focus and concern among English
language practitioners and policy makers in ensuring success in all aspects of English Language
endeavors. Since English language teaching is evolving in this rapidly changing world of
education, numerous platforms are being used to discuss the latest developments pertaining to 21°
Century Pedagogical Skills in English language education. As we move forward, this conceptual
framework is being deliberated from various perspectives and levels to ensure that the outcome of
any classroom practice should be significantly reflecting the principles of teaching and learning
being advocated. Therefore, in enhancing pedagogical skills among practitioners of English
language education, innovations and best practices will be the subject of discussions in trying to
find the right formula for effective teaching and learning of English language aligned to the 21*
Century educational framework. This presentation aims to revisit idealism and realism in
enhancing pedagogical skills in English language teaching and learning, in accordance to the
notion of 21 Century education conceptual framework. Other pertinent issues related to 21°
Century pedagogical skills in English language education will also be discussed with the hope of
finding common grounds in enhancing contextualized English language teaching.

Keywords: 21% century, English language education, pedagogical skills
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'FEATURED SPEAKER

TO ASK OR NOT TO ASK! THAT IS THE QUESTION!
Scaffolding Thinking through Questioning

Fazhuda Abd. Aziz
International Languages Teacher Training Institute
Malaysia
fazhuda@gmail.com

Abstract

Education in general is a very dynamic field. It is constantly changing, developing, and evolving
to suit, match and fulfill the demand of current trends. The current trend in education today is the
21st century skills; critical thinking, communication, collaboration and creativity, the teachers
need to equip the students with. As teacher, our goal is to provide an opportunity for students to
make the transition from learning to thinking to creating. Questions as a form of thinking tool to
provoke students’ thinking and their schemata stimulate their curiosity, attract their attention and
providing a more structured way of making that transition from learning to thinking to creating.
Asking question can be beneficial in scaffolding learning especially in ELT. Questioning has
always been regarded as an effective tool to enhance and stimulate students’ learning. It acts as a
stimulus to promote thinking, enquiry and in depth processing of concepts as well as promotes
classroom interaction between teachers and students. There is certainly an art to questioning
effectively and learning to ask question is essential for both teachers and students. Thus
questioning plays an essential role in creating an environment conducive to learning. This paper
will look at how teachers can use questioning tools like taxonomies (Bloom’s Revised Bloom
COGAFF and Revised COGAFF) to guide and assist them in formulating effective question in
meaningful ways in order to scaffold students’ thinking.

Keywords: question and questionings, scaffolding, taxonomy, Revised COGAFF, thinking
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FEATURED SPEAKER

USING FACEBOOK TO TEACH AND LEARN ENGLISH

Lawren Yong Hon Chong
Malaysian English Language Teaching Association
Malaysia
yonghc133@yahoo.com

Abstract

Practically every teacher and student has Facebook which they use for posting or sharing news,
information or even playing games. In fact almost everyone we meet today has a personal
Facebook account and this research will uncover how many Facebook chat groups a day personal
pages have been used by educationists or people with a passion for promoting English learning or
usage. Sites that deal with the teaching and learning of English are identified and discussed.
Emphasis is given to the ENGLISH LANGUAGE TEACHERS CUM LEARNERS
ASSOCIATION of which the Researcher is the Founder and Chief Administrator. This
English group has over 5500 members comprising lecturers, teachers and students from all over
the world. It is a platform to bring together those who teach and learn the English Language. This
result was conducted by using Facebook itself to reach out to friends who have visited useful
Facebook groups which help them to improve their language usage. Useful contents for improving
English are also researched to have helped them in their use of the English language.

Keywords: Facebook English, ELTLA, English language teachers cum learners association
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FEATURED SPEAKER

GOOGLE DOCS
Enhancing Collaborative and Cooperative Learning in the 21st
Century

Ooi Choon Meng
Institute of Teacher Education, International Languages Campus
Malaysia

Teaching of writing has been an uphill task for teachers, as students find writing as the most
difficult and boring task. Students are basically sitting quietly writing paragraphs after paragraphs
on paper and hand it in at the end of the lesson. There is hardly any collaboration and cooperation
among the students. Those who are weak in writing struggle to complete their work for there is
barely any interaction or discussion among the peers.

In the perspective of 21st century education, learning needs to be more interactive with
teachers as facilitators, while students collaborate and cooperate in their writing task. Students are
empowered to write creatively and effectively through collaboration and group discussion. This
could be done via Google Documents, one of the apps which allow students to comment, edit,
collaborate, share and view the revision history of learners’ work. Writing has taken a step further,
as it is going paperless.

This workshop introduces participants to 21st century teaching writing via Google
Documents, which will help to enhance writing lessons.

** Laptop and Internet connection are required.

XV
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COOPERATIVE LEARNING FOR UNDERGRADUATE
TRANSLATION AND INTERPRETING CLASSES

Issy Yuliasri
Universitas Negeri Semarang
Indonesia
issy.yuliasri@gmail.com

Abstract

Cooperative learning has been widely applied and studied in the field of English Language
Teaching (ELT) and its advantages have been acknowledged, both in school contexts and in
tertiary education. Although some scholars believe in the distinction between cooperative learning
and collaborative learning, and that collaborative learning is more suitable for tertiary education,
some others also believe that the terms are actually interchangeable. Despite the different ideas of
the distinction and interchangeability of the two terms, there are evidences of the use of
cooperative learning in tertiary education. Among the studies on the use of cooperative learning in
higher education are those on the application of cooperative learning in the teaching of translation
and interpreting. This paper discusses how cooperative learning is used and studied in the context
of translation and interpreting classes in undergraduate program.

Keywords: cooperative learning, interpreting, translation, undergraduate

Introduction

Cooperative learning has been described as
“an approach to teaching that makes
maximum use of cooperative activities
involving pairs and small group of learners
in the classroom” (Richard and Rodgers
2001, p. 192). It is also described as “group
learning activity organized so that learning
is dependent on the socially structured
exchange of information between learners in
groups and in which each learner is held
accountable for his or her own learning and
is motivated to increase the learning of
others.” (Olsen and Kagan in Richard and
Rodgers, 2001, p. 192). In other words,
cooperative learning is a learning strategy
where learners work in groups to achieve a
certain learning goal, and in which each
member of the group is not only responsible
for his/her own learning, but also for the
learning of other members in the group.
Unlike the traditional group works, the
varied structures of cooperative learning
techniques allow each member of the group
equal participation and mutual
interdependence. In a more detailed fashion,
Kagan and High in Astuti (2016, p. 134)
give the description of cooperative learning
as “a teaching method in which students
work in groups and their social interaction

in the group is structured to ensure positive
interdependence, individual accountability,
equal participation, and simultaneous
interaction.”

Studies on the successful application
of cooperative learning (CL) have been
widely conducted. Slavinin Wang (2012, p.
109) even claims that CL is one of the most
successful learning strategies explored in the
history of education research. The
advantages of cooperative learning have
also been acknowledged. Cohen in
Nejadghanbar and Mohammadpour (2012,
p. 21-23) has proven that the CL strategies
contribute to the promotion of higher order
thinking, socially acceptable behavior, and
interracial acceptance. In the school
contexts, it has been proven that cooperative
learning strategies are effective in increasing
student achievement across all grade levels
and subject areas (Johnson & Johnson,
1989). In Indonesian schools context
Cooperative  Learning was explicitly
mandated for use in the 2006 curriculum. In
more recent curriculum, the 2013
curriculum, it is not explicitly stated as one
of the learning strategies in school, but it is
suggested that student-centered learning,
active learning and learning in groups are
used, which also means that CL is
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applicable. My study on the applicability of
CL in different classroom contexts (Yuliasri,
2012) proves that the group of teachers (of
different courses/subjects) under study did
not have knowledge and understanding of
CL techniques prior to treatment (CL
workshop), but were then able to create
teaching scenarios demonstrating their
ability in applying CL in their classroom
contexts upon completion of the workshop,
which also shows applicability of CL in
different contexts across subject areas.
Practicing CL in the context of Indonesia,
however, some challenges are faced. In her
article about Indonesian novice teachers’
professional identity as practitioners of
cooperative learning, Astuti (2016) suggests
that unavailability of community of
cooperative learning practitioners is one
among the challenges that English as a
foreign language (EFL) novice teachers in
Indonesia may face in developing a
professional identity as practitioner of
cooperative learning.

This  paper will discuss the
applicability of cooperative learning to teach
translation and interpreting at undergraduate
level. To have clear idea of what
cooperative learning is, prior discussion will
also be made on its interchangeability with
and distinction from collaborative learning
and evidences of how CL is used in higher
education.
Cooperative Versus Collaborative
Learning

Barkley et al (2005) state that in terms
of group learning some authors use the term
‘cooperative’ and ‘collaborative’
interchangeably, which mean that students
work interdependently on a common
learning task. However, they also suggest
that there are some authors who distinguish
between the two. In view of the distinction,
cooperative learning is understood as a
group learning strategy that requires
students to work together on a common task,
sharing information, and supporting one
another. The teacher acts as a facilitator of
learning and traditionally has the authority

1* English Language and Literature
International Conference (ELLIC)

over the class and be the subject matter
expert. In this case, the teacher takes control
over the class through designing and
assigning group learning tasks, managing
time and resources, as well as monitoring
students’ learning by checking to see that
students are on task and that the group
process is working well (Cranton; Smith in
Barkley et al, 2005). Collaborative learning,
on the other hand, requires that students
learn independently and do not depend on
the teachers as the authority on the subject
matter content or group process. Bruffee in
Barkley et al (2005) suggests that in
collaborative learning the teacher is not
responsible for monitoring the group
learning; the teacher acts as a collaborator,
becoming a member of the learning
community in search of knowledge.

Not only based on the process of
learning, the distinction of the two terms is
also based on the goal of learning. Bruffee
quoted in Barkley et al (2005) suggest that
the goal of cooperative learning is to work
together in harmony and mutual support to
find the solution, whereas the goal of
collaborative learning is to develop
autonomous, articulate, thinking people. He
also suggests that cooperative learning may
be appropriate for school children, while
collaborative learning is more appropriate
for college students.

In addition to the authors who believe
in the interchangeability and distinction of
cooperative and collaborative learning, other
authors believe that cooperative learning is a
sub-category of collaborative learning
(Cuseo in Barkley et al, 2005), while others
believe that cooperative and collaborative
learning is a continuum, from the most
structured cooperative learning to the least
structured collaborative learning (Mills &
Cottell in Barkley et al, 2005).

Despite the distinction made between
cooperative and collaborative learning as
discussed above and the growing practice of
using the term collaborative learning in
higher education, there are some authors
who use the term cooperative learning in
higher education. With this regard, Barkley
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et al (2005) use the term CoLTs for the
techniques they introduced. Co stands for
either “cooperative” or “collaborative” and
LTs stands for “Learning Techniques”. In
other words, cooperative and collaborative
learning are used interchangeably. In this
paper, the term cooperative learning may
also be interchangeable with collaborative
learning.

Cooperative
Education
As mentioned previously, some
authors use cooperative learning in higher
education context. Some studies have also
been made on the use of cooperative
learning in this context. For example, in the
field of teacher education, some studies on
the use of CL includes the one conducted in
2002 by Venman et alcited in Alabekeeet al
(2015, p. 69), which examined the attitude
of prospective teachers about CL and the
potential effects on them. The findings of
the study reveal that prospective teachers
have a positive attitude to cooperative
learning and that it has a significant impact
on the students’ involvement in the
classroom. Another study was one
conducted by Mahmood and Ahmad (2010)
which studied the effects of Cooperative
Learning vs. Traditional Instruction on
prospective teachers’ learning experience
and achievement. The use of Traditional
Instruction (TI) was compared with
Cooperative Learning Loosely Structured
(CLLS) and Cooperative Learning Students
Team Achievement Division (CL STAD)
model in Master’s Program of Education in
Pakistan with thirty-two student teachers
used as the subjects of the study. The study
concludes that cooperative learning
enhances prospective teachers’ academic
achievement as compared to traditional

Learning in  Higher

instruction. It also promotes enriched,
enjoyable  and interactive  learning
experience.

There are some underlying situations
of the two studies above. Venman et alas
cited by Alabekee et al (2015) suggest that
even experienced teachers fear to use CL for

1* English Language and Literature
International Conference (ELLiC)

the following reasons: fear of losing control
of the class, lack of teacher confidence,
limited time for content coverage, the
feeling of difficulty in the assessment, fear
that participation is not the same with
students. In the case of Pakistan (Mahmood
and Ahmad, 2010), most teacher educators
used traditional instruction, which means
teacher-centered lecture plus question
session during or after lecture. This is,
perhaps, similar to the case of Indonesian
tertiary education, as observed, which needs
further study. Mahmood and Ahmad (2010)
suggest that CL is better conducted in less
structured fashion during the transitional
phase between traditional instruction and
more innovative, learner-centered teaching.

In an informal interview with one of
my colleagues, in her witness of the use of
CL in her Ph.D program in the US, she
admits that most of her class discussions
(with prior requirement of students’ reading)
were carried out in CL format even though
her professors did not always explicitly tell
the students the names of CL
structures/techniques used in their teaching.
This shows that CL is applicable in higher
education context, even at post-graduate
level.

Cooperative Learning in Undergraduate
Translation and Interpreting Classes

As has been discussed above, CL is
also commonly applied in tertiary education.
In the case of undergraduate program, CL
can also be used to teach translation and
interpreting. In the EFL context of
Indonesia, most undergraduate English
Studies Programs offer separate courses of
Translation and Interpreting. It is therefore
important to see the possibility of applying
CL in Translation and Interpreting Classes
in Undergraduate Program. This section will
review the use of CL in teaching Translation
and Interpreting as has been applied and
studied by some authors.

Lee (2012) studied the use of CL
(collaborative learning, in her term) in
translating a travel guide. She used 32 junior
students majoring in Applied Linguistics
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and Language Study at a university in
Northern Taiwan. To structure deliberate
learning activities to reach the goal and
enhance collaborative learning, a series of
preparatory activities were done to
familiarize the students with concepts of
translating travel guides. Firstly, the
instructor-researcher made the students do
text analysis of the source text and discuss
in the groups the function of the source text
and the possible readers as well as the
corresponding function of the target text and
the target readers. Then, the instructor-
researcher joined the discussion to see the
suitable strategies that might be used to
translate, and real examples were given.
Afterwards, students were given the
translation assignment tobe completed in
group by a deadline. The research findings
show that collaborative learning can to
someextent improve students' translation
performance. It should be noted, however,
that instructor’s constant guidance and
feedback were still needed during the step-
by-step process of learning before doing the
independent work, so students did not get
lost. It is therefore suggested that during the
preparatory activities teacher join the
discussion from time to time to give support
and design follow up activities. To avoid
‘safe’ translation, it is also suggested that
teacher lead analysis of complicated
sentences for translation. This study
confirmed some previous studies that
revealed students’ need for teacher’s
feedback and guidance.

A study of the use of Cooperative
Translation Task (CoTT) done by Wang
(2013) in undergraduate Translation class
focuses on the student interaction during the
translation class. The class was designed
using Prototype Il of CoTT consisting of 5
sessions: written peer-response; student
seminar and teacher seminar; oral peer
response; oral teacher response; and final
revision. She based her research on
Communicative  Translation  Teaching
(CTT), which implies the need for the
teacher to integrate multiple tasks such
ascooperative learning and peer tutoring,

1* English Language and Literature
International Conference (ELLIC)

which all encourage interactions. She also
referred to the official guidelines provided
by the Ministry of Education for the
teaching of Translation which encourage
teachers to utilize (a) group discussion and
presentation, (b) peer correction, (c)error
analysis, (d) translation criticism, and (e)
comparative analysis. Finding of the
research shows that with CoTT interactions
among students and teachers benefited
students in a deep learning oftranslation,
development of critical thinking, and
cooperation between/among translators.
Another study on the use of CL in
translation class was a classroom action
research applying CL techniques in
Indonesian-English translation class
(Yuliasri 2014) reveals that the application
of CL techniques, specifically think-pair-
share and jigsaw, in the Translation class
could improve the students’ diction,
grammar, and rendering of message/content
of the texts. The students were also more
active, motivated, enthusiatic, interested,
and they gained better understanding of
translation techniques. Inputs from their
teammates were useful in improving the
quality of their translation as they became
aware of their mistakes.Additionally,
students perceived that varied
translationswere gained from the group
works. Interestingly,  despite  their
appreciation of the wuse of CL, the
questionnaire also revealed that they also
wanted lecture and needed more teacher’s
feedback as well as more varied practice.
The discussion of the studies on the
use of CL in undergraduate Translation
classes imply that despite the need to shift
from the traditional teacher-centered class to
a more learner-centered one, teacher’s
guidance with examples and also feedback
are still needed. It is therefore suggested that
in undergraduate program Translation class
is done by optimizing the teacher’s role as a
moderator and collaborator, while gradually
minimizing the students’ dependence on
teacher’s ‘lecture’.  Further research is
needed to see how different structures of CL
work in Translation class, and what kinds of
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teacher’s guidance and feedback are
effective for the improved learning process
and outcomes in translation class.

Interpreting, as an older activity than
translation, hasbeen the object of research
less often than translation(Schaffner, 2004).
It also seems that less hasbeen written on
interpreting than on translation. It is
therefore reasonable to assume that there are
also less studies on the pedagogy of
interpreting compared to translation. In the
teaching of Interpreting, which is the oral
form of translation, classroom action
research was done by Krouse (2010),
applying CL techniques. The research aimed
at finding out whether employing CL
activities would improve participants’
perceptions of working in small groups.Her
basis for using CL in her interpreting class is
the fact that interpersonal skills and critical
thinking are important for interpretersand
that CL is one approach that addresses
interpersonal and critical thinking skills.
Johnson andJohnson in Krouse(2010) argue
that working in cooperative groups increases
student achievement and has significant
effects on the development of positive social
relationships and improved social skills. In
the research she incorporated Jigsaw
technique. Open-ended questions were used
to survey students’ attitudes before and after
the courses. Findings of the research show
the reduction of student resistance
toworking in small groups. It is expected
that with students being more open to small
group work, they will develop better
interpersonal skills and peer learning.

The study on the use of CL in
interpreting class above puts emphasis on
the collaborative skills in the learning
process. Further studies are needed to see
whether CL techniques are applicable in
enhancing the interpreting skills. 1 would
propose that some structured techniques are
adapted. For example, adapting Jigsaw
technique by replacing the individual
working session into pair-work interpreting
session before the home group work session.
Three-step interview technique may also be
adapted by changing the interview activity
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with interpreting activity. Similarly, think-
pair-share technique might be adapted for
interpreting practice and peer feedback.
Conclusion

Cooperative Learning (CL) has been widely
studied, and the benefits of using it have
also been acknowledged. Research studies
show applicability of CL across different
subject areas and at different levels of
education. This is also true with the context
of teaching Translation and Interpreting at
undergraduate level, although interpreting
has been less explored than translation.
Further adaptation and studies of CL in
Translation and Interpreting classes are
needed.
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Abstract

The aim of this paper is to analyze how the female protagonist in Harper’s novel entitled lola
Leroy, although a mulatto, embodies the spirit of black feminism. To carry out the analysis,
feminist literary criticism is used as the frame of analysis linked with gynocriticism. Several
concepts concerning black feminism including empowerment, solidarity and sisterhood are used
to support the frame of analysis. The result shows that the female mulatto protagonist, who does
not know that she has black blood, all of a sudden experiences real slavery. This harsh turning
point on her previously comfortable life leads to her new insight about slavery, about her race,
and about her personal existence as a woman. The last point results not only in the emergence of
the spirit of black feminism but also in the application of this spirit to other blacks, especially the
black women. The convergence of thought and action makes the female mulatto protagonist turns
out from the victim of slavery into the agent of change for the black race.

Keywords: mulatto, black feminism, empowerment, slavery

Introduction

Frances Harper’s (1825-1911) novel
entitled lola Leroy or Shadows Uplifted
(1892) is about its female mulatto
protagonist, lola Leroy, who suddenly
experiences slavery after the deliberate
concealment of her black heritage by her
white father is countered legally by her
father’s male white cousin soon after the
sudden death of her father. The turning
point of her life makes lola has a new
personal view on slavery which eventually
leads her to struggle for the betterment of
the black race especially of the black
women. This paper will argue that although
lola herself is a mulatto having a chance to
pass into white, her personal thoughts and
her actions personally or collaboratively
with the others, male or female blacks and
mulattoes, embody the spirit of black
feminism.

Bearing in mind that the setting of
Harper’s lola Leroy is mostly in the South
before and after the Civil War, some
important elements during that period are
briefly presented. The first one is a specific

rule for the blacks in the South, called “one-
drop rule” in which “a single drop of "black
blood" makes a person a black™ (Davies,
Excerpt par. 1). However, this racist rule,
on the other side “galvanized the black
community” (Wright, 1994: par. 16).

Another racist rule is called “Jim
Crow” which segregate the black and white
people in “restaurants, hotels, theaters, bus
stations,...” (http://www.loc.gov/teachers/
classroom
materials/primarysourcesets/civil-
rights/pdf/teacher_ guide.pdf accessed July
13, 2015). Due to these racist rules, after
the Civil War many blacks moved to the
North but they “discover that they faced
discrimination in the northern states”
(http://library.mtsu.edu/tps/sets/  Primary_
Source_Set--Jim_Crow_in_America.pdf
accessed July 13, 2015).

Another characteristic of that time is
called “the Cult of True Womanhood” in
which respectable women should “have
four cardinal virtues - piety, purity,
submissiveness, and domesticity” (Welter,
1966, p. 1). However, this rule is only for
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the white women since “In the eyes of the
19™ century white public, the black female
was a creature unworthy of the title woman;
she was mere chattel, a thing, an animal”
(hooks, 1992, p. 159). The female mulatto
protagonist of Harper’s lola Leroy who is
first seen as a high-class white woman and
later as a black slave experiences these two
extreme ideologies.

According to hooks, a black feminist
and theorist, “Feminists are made, not
born” (2000, p. 7) in which “to be
“feminist” ... is to want for all people,
female and male, liberation from sexist role
patterns, domination, and oppression”
(hooks, 1992, p. 195). In line with hooks,
Nickie Charles emphasizes “a shift from a
view of women as victims (of social
structure as well as of men) to seeing
women as active agents” (Charles, 1996, p.
23). Meanwhile, Sapiro states that feminist
ideas usually proposes by those who have
high social class (1986, p. 425).

Collins emphasizes “the importance
of self-definition in resisting oppression”
(Collins, 1991, p. 16) which agrees with
hooks’ statement that “black women can
renew our commitment to black liberation
struggle, sharing insights and awareness,
sharing feminist thinking and feminist
vision, building solidarity” (1990, p. 49).
Some elements supporting black feminism
are solidarity, sisterhood, and
empowerment.  According to  hooks
“Solidarity strengthens resistance struggle”
(hooks, 1984, p. 44). Meanwhile, Dill
explains sisterhood as “a nurturant,
supportive feeling of attachment and loyalty
to other women which grows out of a
shared experience of oppression” (Dill,
1995, p. 278). hooks concludes that
“Feminist sisterhood is rooted in shared
commitment to struggle against patriarchal
injustice, no matter the form that injustice
takes” (hooks, 2000, 15).

Empowerment, according to Oxaal
and Baden, is “essentially a bottom-up
process ... Women must empower
themselves” (1997, p. 6). They propose four
kinds of power: “power over, power to,
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power with, and power within” (Oxaal and
Baden, 1997, p. 5). In relation to
empowerment, Sophie proposes “four
aspects of empowerment”’; they are “Assets
(power to); Knowledge and know-how
(power to); Will (internal power); Capacity
(internal power and power with)” (2007, p.
13). “Power to” is avoided by feminists
because they prefer not to use conflicts
which are counter-productive to the
betterment of the blacks especially black
women.

Methodology

Considering that the topic of analysis of this
paper is about the female protagonist, the
frame of analysis used is feminist criticism
which “reads writing and examines its
ideology and culture with a woman-centred
perspective” (Humm, 1995, p. b51).
Meanwhile, since the writer is a woman,
then this analysis is also a gynocritics
which “is concerned with woman as writer”
(Showalter, 1986, p. 172). Gynocritics is
used to help analyzing the writer’s purpose
of constructing a specific female character
from the perspective of a female writer. The
analysis is a library research using
contextual analysis which borrows theories
from outside the field of literature and its
intrinsic elements
(http://www.unl.edu/english/
sbehrendt/StudyQuestions/Contextual Analy
sis.html accessed February 17, 2014).

Finding and Discussion
1. A Brief Glance
Background

Iola Leroy, the protagonist of Harper’s lola
Leroy, is one of the three children of a
Creole father, Eugene Leroy, who is a
plantation owner in Mississippi, and Marie,
a mulatto woman used to be Leroy’s slave.
She has a brother, Harry Leroy, and a
younger sister, Gracie Leroy. The three
Leroy’s children have very light skin that
they can be easily identified as whites for
those who do not know the presence of
their black blood.

of Iola’s Social

10
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Around twenty years before the
Civil War, Eugene Leroy, a tender and
loving man, falls in love with Mary who
tenderly takes care of him when he was
seriously ill and nobody pays attention to
him. He legally marries Marie but before
that he ... take her North, manumit,
educate” her (71). He is different from other
plantation and slave owners. He “did not
believe in the rightfulness of the institution”
(86). However, he realizes that society in
the South thinks that “his marriage the great
mistake of his life” (76).

Iola’s parents live happily although
being avoided by other whites. The father
who is “especially careful to conceal from
his children the knowledge of their
connection with the negro race” (82) asks
his wife to “let them go North, learn all
they can, aspire all they may ....” (83).
Thus, lola and Harry study in the North and
their parents occasionally spend time with
them in the North to prevent them from
going home in the South.

If Tola’s father treats his slaves well
and “was in favor of gradual emancipation”
(86), Iola’s mulatto mother thinks that
“Neither wealth nor education can repair
the wrong of a dishonored birth ...” (78).
She also thinks about other slaves who are
not as fortunate as herself (80). Iola’s
mother cannot shake the anxious feeling
about her own existence and the existence
of her children if something happened to
the sole protector of the family, that is,
Eugene Leroy, the loving husband and
father. She is aware that Leroy’s cousin,
Alfred Lorraine, is a true racist and opposes
strongly Eugene Leroy’s marrying legally
his ex slave. Marie’s anxiousness is finally
uttered to her husband: “the children and |
might be reduced to slavery ... Your cousin
was bitterly opposed to our marriage ....”
(80-81). This premonition is not just
sentimentality on the part of Marie, but due
to being smart and critical, she fully realizes
the vulnerable position of the mulattoes in
the South at the time of slavery.
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2. The Mulatto Iola’s Spirit of Black
Feminism

lola’s happy and comfortable life as
the daughter of a wealthy Southern
plantation and slave owner has to end
abruptly near the end of her graduation
from the prestigious school in the North.
This part will analyze Iola’s changing
perspective and opinion concerning slavery
and her own existence.

3. Towards Her Race

While she is still studying in the
North, lola does not take sides with the
colored. lola defends slavery in front of her
northerner friends: “Slavery can’t be wrong
... for my father is a slave-holder, ...” (97).
However, her alignment on slavery is
shattered after the sudden death of the
father due to yellow fever (93). Tricked by
her father’s cousin, Alfred Lorraine, to
return home, lola has to face the
unimaginable fact from her crestfallen
mother: “I have negro blood in my veins. |
was your father’s slave before I married
him The courts have declared our
marriage null and wvoid and my
manumission illegal, and we are all to be
remanded to slavery” (105). Since then,
Iola’s life is turned upside down, from the
free, educated, known-to-be-white girl she
becomes a mulatto slave, a chattel liable to
be sold.

After changing masters several
times, lola’s is saved by the Union army
during the Civil War owing to the
information given by a male slave who
wants to protect lola from the cruel master
(39). She becomes a nurse in the field
hospital. Her harsh personal experience
triggers her purpose in life, as indicated by
her words to Dr. Gresham “I intend, when
this conflict is over, to cast my lot with the
freed people as a helper, teacher, and
friend” (114). From the decisive words it
can be said that lola, the female mulatto,
consciously identifies herself as black and
she wants to empower the black race by
applying the “power with”.

11
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Iola’s firm sidedness with the black
race makes her able to see critically the
relation of white and black: “I was abased,
but the men who trampled on me were the
degraded ones” (115). Iola points out that
white people are not as noble as they think,
even they are lesser in character. lola also
points out the cowardice of the “power
over” executes by the white people “you
only use your superior ability to victimize
feebler races” (116) in her critical
conversation with Dr. Gresham. Her
decisive words to Dr Gresham clearly
indicate Iola’s strong determination to be
with the black race “I intend spending my
future among the colored people of the
South ... I must serve the race which needs
me most” (234, 235). Thus, it can be said
that lola determines to struggle with the
blacks for the better future of the black
race.

4. Towards Her Own Existence

After  her  ruthless  personal
degradation, lola has a new perspective
about her own life. Personally, she decides
that “she had never for a moment thought
of giving or receiving love from one of that
race who had been so lately associated in
her mind with horror, aversion, and
disgust” (111). This decision emerges when
Dr. Gresham, a white man, shows certain
interest to her. lola tells Dr. Gresham that
she does not belong to the white race
“Instead of coming into this hospital a self-
sacrificing woman ... I came as a rescued
slave” (113). Still he proposes to marry her
but lola can detect that he is not prepared
with the consequence of having a child with
the possible trace of the negro blood (117).
Although actually lola also has certain
feeling to him, she politely refuses his offer.
lola, who is proud of her black heritage,
says with dignity that, “I have too much
self-respect ... and 1 would never enter a
family where | would be an unwelcome
member” (117). lola shows strong
independency in determining her own life
even though she can be said to have nothing
in the world.
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Iola’s another personal decision
concerning her life is that “I have resolved
never to marry until I have found my
mother” (118). This shows that Iola is not
an egoistic person who cares for her own
happiness and safety. Family is important
for her. After the Civil War, while looking
for her mother by advertising in newspapers
(143), Iola decides to “offering myself as a
teacher in one of the schools which are
being opened in different parts of the
country” (142). She confides her plan to
Robert Johnson, a mulatto man, whom she
nurses in the field hospital during the Civil
War. Her critical opinion concerning
slavery is also expressed to him, her only
friend. She rejects any form of slavery for
the blacks “My father and mother were very
kind to their slaves. But it was slavery, all
the same, and | hate it, root and branch”
(149). Being alone and a female, lola is
unwavering in her decision to find her
family, her brother and mother, since her
little sister dies soon after they are given the
status of slaves.

A happy reunion of the Leroy’s
family soon happens. lola who often visits
church gatherings to find information
concerning her mother accidentally meets
Harry who is also looking for her (195).
Before that Harry has accidentally meets his
mother in the hospital while he is seriously
wounded in the Civil War (191). This
happy reunion is multiplied by the fact that
Robert Johnson, Iola’s only friend, is the
brother of Iola’s mothers (201). Thus,
Robert Johnson, Iola’s uncle, who has
found her mother who is also the mother of
Iola’s mother, asks them all to live with him
in the North (203) so that they can enjoy the
togetherness after the chaos in their lives.

Eventhough they have lived happily
and face no financial problems, lola wants
to work to earn her own living. She tells her
uncle “I have a theory that every woman
ought to know how to earn living” (205).
Iola’s decision indicates that she wants to
develop the “power within” so that she can
possess good self-esteem. It also indicates
that she breaks in the cult of true
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womanhood emphasizing the domesticity
for women. It also indicates that lola has an
advanced vision for women to be
independent in their life. Iola’s spirit of
black feminism begins to emanate.

However, even in the North, lola
still faces racism at work. She loses two
jobs because she does not want to hide her
racial identity (206-207). Losing two jobs
because of racism makes lola momentarily
feel disheartened as can be seen from her
words to her uncle “It seems as if the
prejudice pursues us through every avenue
of life, and assigns us the lowest places”
(207). However, lola still determines to
overcome the racial barrier at work without
concealing her racial identity because “I am
not ashamed of it” (208). Iola’s racial pride
is very obvious. Finally she gets a job in a
firm out of town although she is refused to
live in house ‘“conducted by professed
Christian women™ (209) after she tells them
her racial identity. All these incidents show
that racism permeates everywhere and
affects even religious people.

lola still thinks that she should work
for the progress of the black race. She often
has critical discussion about the future of
the black race with her uncle, her mother,
Dr. Gresham, and Dr. Latimer, Dr.
Gresham’s friend. Iola’s metaphor for
slavery is “Slavery ... was a fearful cancer
eating into the nation’s heart, sapping its
vitality, and undermining its life” (216).
According to lola, the basic solution of
slavery is the correct interpretation and
application of religion (216) so that lola
prefers to avoid conflict in her idea of a
better future and better place for the black
race. In other words, lola keeps off any
conflict inherent in “power over”. Widening
her intellectual circle for the sake of the
black race, lola is active in conversazione
(243), a kind of scholarly social gatherings
attended by many black intellectuals, males
and females. lola also presents a paper
entitled “Education of Mothers” at the
conversazione (253) which shows that lola
is developing the “power with” in which
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she prepares the empowerment of the black
women by joining an intellectual circle.
During these hectic days of
intellectual meetings and discussions, lola
is getting closer to Dr. Latimer. Iola’s
admiration to Dr. Latimer’s bright idea for
the black race is heightened by the fact that
Dr. Latimer refuses to pass as white even
though it gives him not only wealth and
fame, but also high-class white family
circle (266). lola confides to Dr. Latimer
that the brutal turning point in her life has
“roused all the resistance of my soul” (274)
that enables her to pass it without losing her
mind due to its atrocity. Thus, lola has been
able to transform miseries and misfortunes
into useful form of power; namely “power
within” leading to “power with” for the
sake of herself and the black race. In other
words, lola has changed from a victim of
slavery into an active agent of change with
feminist ideas for the black race as will be
further analyzed in the next discussion.

5. Towards Other Blacks Especially Black
Women

lola greatly supports Miss Delany, a
young black woman, who works as a
teacher and opens a school for the blacks
(200). After lola and Dr. Latimer get
married, both of them continue their
ceaseless effort to promote the life of the
blacks. lola herself is loved by everyone
and the house is open for everyone “Little
children love her. Old age turn to her for
comfort, young girls for guidance, and
mothers for counsel. Her life is full of
blessedness™ (270). In accordance with her
personal commitment, lola develops
empowerment, solidarity, and sisterhood in
every form. She applies the “power to”
form of empowerment. Dr. Latimer, as his
wife, is a helpful leader (279). He dreams of
having a harmonious relationship among
blacks and whites everywhere.

Thus, this young couple, lola and
Dr. Latimer, completes each other,
empowers each in their struggles for the
betterment of the black race and race
relations. Their purpose in life is greatly
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supported by their relatives. Harry, Iola’s
brother, and his wife, Lucille Delany,
administer a promising school for the
blacks (280). Iola’s mother and uncle help
the blacks in their own ways. However, all
of them commit to one purpose; that is, the
“racial uplift” for the black race.

6. The Writer’s Purpose of Creating the
Female Mulatto Protagonist with the
Spirit of Black Feminism

In creating a certain imaginary
protagonist, a fiction writer consciously or
unconsciously has a certain purpose. By
making her female mulatto chooses not to
pass as white Harper is against the literary
trend at that time about selfish female
mulatto protagonists who prefer to pass as
white for better status, wealth, and
assuredness. By making her female mulatto
clutches tightly on her black heritage,

Harper propagates the racial pride among

the blacks. By making her female mulatto

has a decisive purpose in her life and
succeeds in realizing her goal, Harper
diverges from the stereotype of weak and
tragic mulatto common in literary works.

Harper indicates that a mulatto who is

stereotyped as internally torn between two

cultures, black and white cultures, can
avoid the calamities by having a life goal.

By making her female mulatto becomes an

agent of change for the black race, Harper

wants to indicate that the privileges
possessed by mulattoes can be used as an
asset to boost the progress of the black race.

By making her female mulatto has high

education and a mind open and critical for

changes, Harper indicates that female
mulattoes are not just a representation of
deadly beauty as in the literary stereotype
of “femme fatale”. By making her female
mulatto exerts the spirit of black feminism,

Harper breaks in the convention that the

spirit of black feminism is usually proposed

by blacks since it is usually the black
females who experience many forms of
injustice because of her blackness.

Thus in lola Leroy, Harper inserts a
novelty in the stereotype of female mulatto
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by attributing her female mulatto
protagonist with non-stereotyped
characteristics. Refusing to pass as white,
becoming an agent of change for the black
race, having a clear goal in life, applying
the spirit of black feminism, are the
newness added by Harper. It makes lola a
different and unforgettable female mulatto
protagonist among other female mulatto
protagonists by other writers.

Conclusions

Slavery and its accomplice called “one-drop
rule” are the sources of countless
unimaginable miseries to the blacks or
those light-skinned people with one-drop of
black blood in their veins. The tragic turn of
life that casts free mulattoes into victims of
slavery may not just make the victims
accept hopeless lives. Iola in Harper’s lola
Leroy has attested the agency of a female
mulatto used to be the victim of slavery.

A legacy of struggle in the form of
resisting spirit to the racial humiliation
serves as the foundation to struggle.
Embodying the spirit of black feminism, the
path taken to uplift personal existence is
through “power within”, while for the
betterment of the race is through “power to”
in the form of various applications of
solidarity, and sisterhood. The “power
with” is realized by welding any
worthwhile elements, such as intellectual
circle, familial support, religious faith, and
strong personal will. Thus by interlacing all
those power while excluding “power over”
which is potential for conflict and
humiliation, the peaceful and productive
struggle for the progress of the race, male
and female, is realized step by step. lola in
Harper’s lola Leroy has embodied and
actualized all of those successfully.
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Abstract
Social media such as Facebook, BBM, Whatsapp, Instagram, Youtube, Twitter, E-mail, LinkedIn,
Edmodo, Blog, and Skype have significant impact on aspect of life, including English education.
Teachers need to know not only social media use as a tool to enhance professional development
but also integrate social media in English Language Teaching (ELT) because the students who are
‘Digital Natives’ are already familiar with social media and they feel quite comfortable with each
innovations and changes. This study aims at investigating the teachers’ professional development
as well as her perspectives toward implementing the social media into EFL teaching and learning.
It is formulated in order to answer two research questions: How was the teacher’s familiarity and
frequency use of social media? How EFL teachers’ perceptions towards social media in
developing their professional and its integration in ELT? Data of these qualitative and quantitative
studies were taken from survey through questionnaire and written interview which was
administered to 20 respondents. The findings of this research show the respondents have positive
perspectives about the implementation social media as a helpful learning tool to develop their
professional. Moreover, social media can be applied with a variety of advantages in ELT. The
recommendation is that the EFL teachers is worth trying to find the available social media for
their professional development and implement social media to create more effective teaching and
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learning activities.

Keywords: social media, perception, teachers’ development, integration, ELT.

Introduction

Indonesia has a population close to 260
million people. Based on graphic from
Digital in 2016, More than 80 million
people in the country use social media.
Almost 90% of Indonesia’s social
network users are under the age of 34
(54% of them between 11 and 24). The
existence of social media plays an
important role in our lives, including
learning. Social media becomes a need in
our daily basis and making over the
nature of learning. For example; teachers
and students have a wide range of
options to study what they need, they can
access any time they like, and they can
find any place from formal to informal
situations. School is one of important
units of the society should be provided
various technological tools to access
social media, because the students of this
century, which are “digital natives” as
Prensky (2001), called, learn better via
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technology. They are already familiar
with all social media such as Facebook,
BBM, Whatsapp, Instagram, Youtube,
Twitter, E-mail, Blog, Skype, and so
forth and they feel quite comfortable
with each changes and innovations.
Social can enhance learning by
connecting groups, communities, and
online classrooms to engage in critical
dialogue and tackle 21st-century issues.
In addition, by growing number of social
media, students are now becoming
critical and autonomous learners. And, of
course based on those cases, teachers
have been expected to use, integrate the
social media in their classroom in order
to improve their professional
development.

1. Social Media

Social media is generally defined as
“forms of electronic communication as
websites for social networking and micro
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blogging through which users create online
communities to share information, ideas,
personal messages, and other content such
as videos” (Merriam-Webster dictionary,
n.d.) and “integrates technology, social
interaction, and content creation to
collaboratively connect online information”
(Types of social media, 2013, Para.l).
Kaplan and Haenlein (2010) created a
classification scheme that consists of six
different  types of social media:
collaborative  projects  (e.g.,Wikipedia),
blogs (e.g, Twitter), content communities
(e.g, YouTube), social networking sites
(e.g., Facebook), virtual game worlds (e.g.,
World of Warcraft), and virtual social
worlds (e.g. Second Life). Davis Ill, Deil-
Amen, Rios-Aguilar, and Gonzalez Canche
(2012) defined social media technology
(SMT) as web-based and mobile
applications that allow individuals and
organizations to create, engage, and share
ideas or existing content in various forms of
communications in digital environments.
Inshort, social media is the online
communities in which people interact with
each other. Social media users can create
and organize a profile for themselves, edit
and comment on each other’s posts and
share information with others.

There has been various overview
and opinions which recognized many

advantages of social media use in
education. These include, enhancing
relationship, improving learning

motivation, offering personalized course
material, and developing collaborative
learning. Alison Black (2010) noted that
Millennials are more comfortable using
online community platforms to work
collaboratively than face-to-face groups
because social media such as Facebook and
Instagram have become well-integrated into
their world and society in general. This
means that social networking activities have
the possibility of enhancing teachers’
professional and adding richness to the
learning environment. But, a principle
challenge for effective in implementing the
social media in classroom is the inadequate
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teacher toward the advantage of social
media. The  teachers  often  feel
uncomfortable apply social media in the
classroom and are unaware of the teaching
and learning pedagogies that social media
are able to support. It is wise to discuss
expectations and best practices concerning,
identity protection and privacy before
students publish any work that involves
social media. Considering the time limit
that students and teachers have during
English lesson in Classroom; especially
students of Junior High School only get 4
hours in a week and Senior high school 2
hours in a week, social media could
possibly be a good solution for addition of
communication. The students and teacher
can organize activities search the material,
do assignments, quiz, etc through social
media, and this can be done inside and
outside of the classroom.

2. Teachers’ Professional Development

Evans (2002) states that teacher
development as the process of the
improving teachers’ professionalism. He
defines that teacher do reflection with his
teaching, it will obtain intellectual
development. In addition, Richard and
Farrel (2005) define teacher development as
teachers’ reflectivity review aimed to get
depth understanding of their teaching.
According to Gebhard (2005), Teacher
development is needed by experienced
teachers to explore their teaching. In line
with Gebhard (2005), Rodriguez and
Mckay (2010) experienced teachers need
opportunities to develop their role changes,
explore their teaching in the classroom by
conducting some experiments, and enrich
their knowledge and skills.

Teachers’ professional development
concern globally, because teachers have a
duty and a role not only provide
information, science and technology, but
also shaping the attitude and spirit that can
survive in the era of competition. The task
of the teacher is to help students to be able
to adapt to the challenges of life as well as
the insistence that developed in him.
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Empowering learners include aspects of
personality, especially the aspect of
intellectual, social, emotional, and skills.
Noble task becomes heavy because not only
do teachers have to prepare the younger
generation entering the century of
knowledge, but must be prepared to remain
in existence, both as individuals and as
professionals.

Teachers of the 21st century must
master a lot of knowledge (academic,
pedagogical, social and cultural), able to
think critically, to respond to any changes,
and able to resolve the problem. Teachers
must not only come to the school to teach
the course. The ability to manage a class is
not enough anymore. Teachers are expected
to become leaders and agents of change,
which is able to prepare students to be
ready to face global challenges outside of
school. In addition, beside parents, the
teacher's role in directing the future of their
students is very significant. You can
imagine what would happen if teachers are
not ready to face all the challenges of the
21st century educational dynamics, which
still continue to change.

Teachers in the present dimension
portrayed as human noble, wise, prudent,
stable personality, solid, disciplined, polite,
honest, objective, responsible, charming,
empathetic, authoritative, and exemplary. A
teacher must be widened dynamic human
and thinking to the future with signs of its
informative nature, modern, vibrant, and
commitment to the development of
individuals and together. And last but not
least, teachers are required to be able to
master IT, or at least able to operate it.

3. The use of Social Media in ELT

Social media is one of the most
important issues facing today, including
English education in which social media is
used to support learning activities. Pedro
(2005) argued that technology helps to
increase educational benefits. Moreover, his
research showed that students are allowed
to learn more and more effectively. The use
of social media in ELT also can develop
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teachers’ professional that teachers can
acquire the skills to find the most of the
digital resources available in their
classroom. Another study on social media
use in ELT contexts was conducted by Chik
and Breidbach (2011) who wused the
combination of wikis, Facebook and Skype
in their study of the Language Learning
History of two student cohorts from Hong
Kong and Germany. Saleh (2013) in
Innayati (2014) also states that Semiocast, a
global social media agency based in Paris,
has rated Jakarta, Indonesian capital, as the
number one users of Twitter. Besides
Twitter, Facebook has also enjoyed a
considerably high popularity in Indonesia,
which is ranked as the highest three
Facebook user country by a leading media
industry provider in New York, Mediabistro
(2013).

Methodology
1. Research Objectives

The study had three purposes, those
are: First, this study explore teachers’
familiarity second, this study to know the
teachers’ frequency use of social media.
The last, this study wants to analyze the
teachers’ perception towards the
implementation of social media in
developing their professional development
and integration in ELT.

2. Research Questions

The research questions of this study

are stated as following:

a. How was the teacher’s
familiarity and frequency use of
social media?

b. How EFL teachers’ perceptions
towards social media in
developing their professional
and its integration in ELT?

3. Research Methodology

The study was administered to 20
respondents in Riau, Sumatra, Indonesia.
The respondents of the study were 11
English teachers at Junior High School, 5
English teachers at Senior High School, 4
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English teachers at VVocational School. The
participants were selected randomly and
sent e-mails. The willing teachers
participated in this study. The data
collection was conducted from February -
March 2017.

The data were analyzed by using
quantitative and qualitative standard of
research.  The first, the data of this
quantitative study were taken from survey
through questionnaire. Survey is a
procedure in quantitative research that
involves the use of a questionnaire to
explore a population’s characteristics,
attitudes,  behaviours, and  opinions
(Creswell 2012). The second, qualitative
research used data collection instrument
was the written interviews. Dornyei (2007)
says the most frequently used qualitative
data  collection instruments include
observations and interviews to have thick
and rich data, and to explore the situation.
This study used a rank scaled and open
question to get the data and the result would
display in both statistic and descriptive
data.

The data were analyzed in terms of
four parts: The first part is about the profile
of respondent such as grade level, gender,
age, tenure, and qualification; the second
part is about the respondent’s familiarity;
the third part is about the respondent’s
frequency use; the last part is about
teachers’ perceptions towards social media
use to improve professional development
and integration in English language
teaching. The respondents completed
profile of the respondents is presented in
table 1.

Table 1. Profile of Respondents

Variable Value Percentage
Grade Level SMP 55%
SMA 25%
SMK 20%
Gender Female 75%
Male 25%
Age 25-34 60%
35-39 25%
45+ 15%
2-5 years 5%
Tenure 6-9 years 60%
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10-15 years 20%
>16 15%
Quialification Completed 68,4%
bachelor
degree
Currently 21,1%
doing master
degree
Completed 10,5%

master degree

Findings and Discussion

Table 1 showed that grade level of the
teachers at SMP was 55%, grade level at
SMA was 25%, and grade level at SMK
was 20%. The profile of respondents was
dominated by female respondents was 75%
and male respondents was 25%. Next, 60%
of them were younger than 35 years of age,
25% of them were at the age about 35-39,
and it was about 15% more than 45 years
old. In the term of length of teaching, there
were 5% of the new teachers with less than
6 years experience, 60% of the respondents
have been teaching for 6-9 years, 20% of
the respondents have been teaching for 10-
15 years, and the rest 20% have been
teaching more than 16 years. In the term of
education background, there were 68,4%
have completed bachelor degree, 21,1% are
currently doing master degree, and the
teacher who have completed master degree
were about 10,5%.

Table 2. Respondents’ Familirity

S F B W In Y T S B L E E
o a B h st o w k I in d m
ci e M at a ut ity o k m a
al b sa gr u t p g e o il
M o p a b e e dl d

e o p m e r n o

di k

a

A 3 2 3 2 2 1 111 1 2
‘e’r .1 5 .

a 2 9 7 8 6 7 3 4 8
g 5 5 5

Note
The value indicate for Familiarity;
1=unfamiliar, 2=familiar, and 3=Very familiar

Respondents’ familiarity were to
analyze if they were 1=unfamiliar,
2=familiar, and 3=Very familiar with social
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media and Table 2 presents the summary of
the responses. It can be seen that an average
Facebook, BBM, Whatsapp, Email get
positively dominant result (Facebook = 3.2,
Whatsapp = 3.1, BBM = 2.9, Email = 2.85,
Youtube =2,75). The next respondents
reported the level of familiarity were
Instagram = 2.5, twitter = 1.85, Blog = 1,7,
Skype = 1,6. Several respondents reported
that they are not familiar with Edmodo =
1.4 and Linked = 1.3.

Table 3. Respondents’ Frequency of Use

S F B W In Y T S B Li E E
o a B ha st o w k I n d m
ci eb M ts ag ut it y o k m a
al o ap ra u te p g e o il
M o p m b r e dd

e k e n 0

di

a

A 4 3 4 3 3 1 1 11 1 3
\e/r. 3 L 5 0 1 1 L L L L L
. 9 5 2 7 392 5 1
g 5

e

Note

The value indicate for Frequency of Use;

1=Never, 2=Rarel-less than once in month,
3=Sometimes-one to three times a week, 4=Often-once a
day or more, 5=Very often-everyday

Table 3 showed the result of
respondents’ frequency in using the social

media. The respondents chose the
appropriate answer by ticking 1=Never,
2=Rarely-less than once in month,

3=Sometimes-one to three times a week,
4=0ften-once a day or more, 5=Very often-
everyday. Table 3, Average reported the
most respondents visited or use the social
media with Whatsapp = 4.5 and Facebook =
4.3 that showed the respondents use social
media once or more a day. The second
highest frequency use were BBM = 3.9,
Youtube = 3.2, Email = 3.1, Instagram =
3.05. The average indicated that
respondents’ frequency of use one or three
times a week. The last types of
respondents’ frequency of use were Blog =
1.9, Twitter = 1.75, Edmodo = 1.5, Skype =
1.3, and LinkedIn = 1.2, which generally
visited less than once in month.
Respondents’ Perception towards
social media use to improve professional
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development and integration in English
language teaching as follows;

1. Advantage of social media use in

developing the teachers’ professional

e Social media will increase
teacher's knowledge in getting
more sources or materials in
teaching especially ELT.

e Social media show many new
methods of teaching English to
improve the ability in teaching

e Through social media, teachers
can share the experience from
other teachers to get the solution
of problem that they face in class.

e Social media use as good
communication

e Teachers can always upgrade the
skill

e Teacher can
information  in
development

e Make work is easier, simple and
faster

up-to-date the
professional

2. Disadvantage of social media in

developing the teachers’ professional

e The teachers could not control
the time to access social media or
waste the useful time.

e The teachers found many useless
articles or issues

e The teachers could not focus on
their work

e Teachers only copy and paste
some articles without thinking
deeply

e There is a porn video and photos.

e There is hoax information

3. The way of social media integration.
e Using social media as a tool to
find interesting materials
e By creating class group to
facilitate the students to ask
everything about the lesson have
learned.



ELECTRONIC ISSN: 2579-7263
CD-ROM ISSN: 2579-7549

e Making a group of discussion
(MGMP) to share learning
problem in teaching

e Create Email to share materials

e Use social media in giving
assignment to the student before
start the material for the next
meeting.

4. The barrier in

media in ELT

e Not all the teachers and students
have smart phone

e Not all the teachers and students
use social media

e Less skill in using social media

e The limited network or internet
connection is not good

e The price is too expensive

e School does not allow teacher
and student bring mobile to class

integrating social

5. The teachers’ future plan to study.

e The way to integrate social media
in ELT

e Learning to make blog so that the
teacher can  share  their
knowledge

e The way to use social media
effectively in teaching

e Learning research about
linguistic,  English  teaching
material, method and technique
from kinds of social media that
the teachers used

e The way in integrating edmodo in
classroom.

Conclusion
This study was intended to find out (1) How
the teacher’s familiarity and frequency use

of social media, and (2) Teachers’
perceptions towards social media in
developing their professional and its

integration in ELT. A mixed methods
approach was used to explore the research
questions. According to the finding of this
study, it could be concluded that based on
grade level, gender, age, length of teaching,

22

1% English Language and Literature
International Conference (ELLIC)

and education background, all teachers
were familiar with social media and have
used at least one type of social media. The
teachers generally support social media
although they have got some inadequacies
and barriers in implementing social media
for their professional development. In
addition, the teachers have positive
perceptions and always try to find ways to
integrate social media in ELT.

The last, future research examine
how effectively social media to improve
teachers’ professional in teaching. Teachers
in the EFL field already acknowledge that
social media as a tool and for academic or
for formal teaching and learning. When
teachers understand how social media
affects their professional development, they

can then utilize social media in ELT
classrooms in  the proper manner.
Therefore, researchers should conduct

further studies on how social media is
helpful teachers in ELT.
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Abstract

Listening is one of the four skills taught to learners in foreign language learning activity. Yet, it is
no rarely found that students are sometimes uninterested in the listening activity caused by
repeated same technique delivered by teacher in the classroom. Besides that, the interaction
among students seems to be forgotten when the listening activity is conducted. This paper is about
to explain and describe how the communicative approach is applied in the process of foreign
language learning activity specifically in listening activity through the using of WhatsApp
application as the means for communication. This technique is used in order to make students feel
more lively when doing their activities in the classroom and allow for the interaction among them.
As the part of technology, WhatsApp plays quite important role in this activity to motivate
students to interact with their partners. The application of this method is implemented in a class
consists of twelve basic-level foreign language learners and using the materials contained in their
textbooks. Also, the teacher takes part in the activity to monitor and provide feedback to the result
of the listening activity. By applying the communicative approach in the listening activity, teacher
is expected to create an interesting learning atmosphere for students and allowing them to interact
with each other. After the listening activity is conducted, questionnaires are distributed to see the
response of the students telling their self-reflection regarding to this activity. As the result, besides
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improving the listening skill, students can also improve their communicative competence.

Keywords:
competence

Introduction

Listening plays an important role in
communication as it is said that, of the total
time spent on communicating, listening
takes up 40-50%; speaking 25-30%; reading
11-16%; and  writing about 9%
(Mendelsohn,  1994).  According to
Anderson and Lynch (1988), arguing what
is successful listening, “understand is not
something that happens because of what
speaker says: the listener has a crucial part
to play in the process, by activating various
types of knowledge, and by applying what
he know to what he hears and trying to
understand what the speaker means” (p.6).
In learning English, students should study
four skills: listening, speaking, reading, and
writing. Listening is one of the receptive
skills and believed as the first skill that is
taught to students in order to improve their
skills in English, yet the teaching and
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Communicative approach, listening, students’ interaction, communicative

learning about listening is not an easy thing
to do. Listening is usually conducted as an
individual activity where students work on
their exercise themselves. This can cause
problem when students who are introvert
and have less knowledge cannot discuss
their work and in the end they cannot do the
exercise. Another problem that comes up is
the teaching method which still uses
traditional technique causes students to feel
bored and decreasing their motivation in
learning. Therefore, the student-student
interaction must be optimized and also an
interesting teaching method must be applied
in the classroom. Listening can be brought
to the class in a communicative way as the
objective of learning language is to reach
the Communicative Competence (Dell
Hymes, 1962, 1972). Hymes states
communicative competence as the aspect of
competency which allows us to deliver and
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make meaning in particular context (Hymes,
in Brown, 2007). Michael Canale and
Merrill Swain (in Brown, 2007) divides four
components that build the concept of
communicative competence: grammatical
competence, discourse competence,
sociolinguistic competence, and strategy
competence. To reach those competencies,
listening strategies are used in the learning
process. Some previous studies of listening
identified items concerning the listening
comprehension strategies. According to
Bacon’s Coding of Listening-comprehension
Strategies (Bacon, 1992) and Vandergrif’s
Listening Comprehension Strategies
Framework (Vandergrift. 1997), we can
briefly mention the strategies as follows:
metacognitive strategies, cognitive
strategies, and social-affective strategies.
Besides, the role of technology is quiet
important in gathering students’ attention
and improving students’ motivation in
learning English. So that, WhatsApp is
chosen as the media in this learning process,
where students’ can use the record feature to
put their voices and be heard by their
friends.

Methodology

This is a small-scale study which was
conducted in a once meeting to the students
of and English course class. The
methodology wused is the qualitative
descriptive.

1. Subiject of the research

The subject of this research is
English course students in Intermediate
level. There are twelve students divided into
groups of three, in each group there was one
more-skilled student took role as the main
listener of the activity. The other two
members had role as the second listener. In
this research, the researcher didn’t
manipulate or give special treatment to the
variable, yet tried to clearly describe the
whole activities.
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2. Data collection procedure

The data was collected by doing
field observation and interview. Observation
was done as the procedure to identify the
phenomenon when the listening activity was
conducted, so the observation was done
together along to the subject of the research.
By doing this observation, data will be
collected to find out if the communication
approach in listening class is suitable to be
used. The results of the procedure of this
research are written and oral descriptive
text, and the behavior of the subject. The
oral descriptive text was collected by using
the WhatsApp application and informal
interview with the subject after doing the
listening activity. By identifying the result
we will know whether the communication
approach is well-applied or not. The
documentation was organized in the
recording and picture format.

In a research, instruments are the
tools which are chosen and used by the
researcher to make the research more
systematic and easier. The first instrument
used in this research was the test problem
taken from the students’ handbook, and also
the students’ answer of the test problem.
The second instrument was the interview.

3. Data analysis

The data of this mini research
analyzed qualitatively. The data analysis
was done by the process of data collecting,
data interpreting to look for patterns within
the data to explain the phenomenon. The
aim of this data analysis is to determine if
the communication approach is suitable in
listening classroom activity.

4. Procedure of the research

The listening recording of this study
consists of some dialogue between people
talking about their opinion of some
activities. Before listening, students were
showed some pictures related to the
recording and they took notes about the
vocabularies. The students then listened
twice and made notes for each dialogue.
There was no interaction between the more-
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skilled students until the recording ended.

Then, students who stayed outside started to

ask questions to the more-skilled student by

using the WhatsApp group.
These are the procedures of the
activity:

a. Divide the students into group of three.
Make sure a more-skilled student is put
into each group.

b. Ask WhatsApp number of each student
from each group.

c. Create WhatsApp group (four groups).
The member of the group is the students
and teacher. This WhatsApp group is
used to communicate by using the voice
recording feature. Students are not
allowed to type text and teacher takes
role to monitor and give comments.

d. Teach the students about the topic, some
pictures and vocabularies related to the
main  recording to  build their
metacognitive strategies before listening
the main recording

e. Let the more-skilled student stays in the
classroom to listen to the main recording,
take note, and give information while the
other members stay outside the classroom
with questions about the recording that
will be asked to the main listener.

f. Play the recording twice while the more-
skilled students are taking notes.

g. Ask students to start to communicate
using WhatsApp. The outsiders ask
questions to the insiders by using the
voice recording feature.

h. Tell the insiders that they have to listen
to the question carefully.

i. Tell the outsiders that they have to listen
to the insider’s answer carefully.

j. Ask them to ask clarification to each
other by recording their voice via
WhatsApp and teacher may give help if
needed.

k. Check their answers after each group
finished answering the questions about
the recording.

I. Give the interview to each group and
interview them about the listening
activity.

m. Evaluate the data and result.
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Findings and Discussion

This small-scale study focused on applying
the communicative approach and optimizing
the students’ interaction by using WhatsApp
application as the media to communicate in
teaching listening. The learners participated
in a communicative and fun activities
designed to promote their student-student-
interaction of L2 listening as a route to
enhancing their listening comprehension and
communicative competence ability. Finding
revealed that the four groups of students can
answer the test problem by using this
approach. The findings can be seen from the
comprehension  test, students’ voice
recording, and interview result.

1. Listening comprehension result

Each group was given four questions
related to the recording of the listening
activity. The more-skilled student who
stayed inside the classroom had to give as
much information as they could to let his or
her friends who stayed outside answered the
guestions. The information was given via
WhatsApp by recording their voices. All of
the groups can answer the questions
correctly despite their mistakes in grammar
usage. They used all the vocabularies that
had been taught before conducting the
listening activity. Some of the groups can
answer the question in complete sentence
yet the others only made a short answer.
This condition seems to have been because
their knowledge and skill in grammar are
still need to be improved.

These are the questions of the
listening comprehension and answers from
each group:

Table 1. Answer for listening comprehension
questions.

1. What is Joe | Group 1
watching on TV? Joe is watching football
game.

Group 2
Joe  (is) watching
football game on TV.

Group 3
Joe (is) watching a
football game.

Group 4




ELECTRONIC ISSN: 2579-7263
CD-ROM ISSN: 2579-7549

Joe is watching a
football game on the
TV.

2. Are both Susi and | Group 1

No, they aren’t. Susi (iS)
reading a book, Maria
(is) reading exercise
magazine, (they are) is
not interesting.

Maria reading
interesting things?

Group 2
No, they aren’t.

Group 3

No, they aren’t. Susi (iS)
reading a Japanese book
and is it (it is)
interesting. Maria (is)
reading a (an) exercise
magazine and is it (it is)
not interesting.

Group 4

Susi (is) reading a book
about Japan and it’s
interesting. But, Maria,
she’s reading a sport
magazine and it’s not
really interesting.

3. What does Richard | Group 1

think about his | Richard think (s) his
homework? homework is no (t)
interesting but (it) is
important.
Group 2
He thinks it’s boring.
Group 3
Richard thinks a
homework (the

homework is) it’s so
bored (boring).

Group 4
Richard

computer
homework.

is doing his
science

4, What does Richard
want to do?

Group 1
Richard want (s) to Visit
Dave.

Group 2
Richard want (s) to visit
Dem’s (Dave’s) house.

Group 3
Richard wants to visit
Dave.

Group 4
Richard want (s) to visit
his friend.

From the result above we can see
that each group can answer the questions
correctly except the answer of number 3
from Group 4, the main listener didn’t get

26

1% English Language and Literature
International Conference (ELLIC)

the context of the question and he gave the
wrong answer to his group. Despite of that
mistake, students were confident to use the
target language in asking and answering the
question. Their communicative competence
Is improving while they were listening to
their friends’ sentences. The more-skilled
students tried to listen to the main recording
and took notes as well as the can then
listened to the question given by his/her
friends, while the students who stayed
outside tried to listen to the more-skilled
students’ clues to answer the questions. It is
so much different when we conduct the
listening  activity traditionally — where
students  work individually  without
opportunity to interact with their friends.
Krashen (in Mitchell and Myles, 2003)
through his affective filter hypothesis stated
that the second language acquisition will be
successful when students have low anxiety.
This situation is possible to happen because
when students interact with their friends
they feel comfortable and allow them to
communicate to each other. The
communicative approach proves that it can
help students in doing the listening activity
because students are allowed to deliver
meaning in particular context, in line with
the idea of communicative competence
stated by Dell Hymes (1972, 1967)

2. Students’ voice recording

According to the result of their
activity in discussing the answer, the
researcher found out that the activity can
also encourage them not only in doing the
listening activity but also to use the target
language for communication. They tried to
negotiate and deliver meaning without
hesitate. According to Richard (2006) the
communicative competence covers these
aspects of language knowledge: (1)
understand to use language for different
purpose, (2) understand how to vary the use
of language according to the setting and
participant, formal or informal, oral or
written, (3) understand how to produce and
recognize different type of text, (4)
understand how to keep a conversation
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going by

using

the

communication

strategies. By doing this listening activity
students can achieve their communicative
competence because they did communicate
during it. Here is script from one of the
group while they were doing the listening
activity using the WhatsApp application:

Group 3
Student 1

(stay inside
classroom)
Student 2

(stay  outside
classroom)
Student 3

(stay  outside
classroom)

the

the

the

Student 2: (started to
ask question) “What is
Joe watching on TV?”
Student 2: (tried to
clarify the question)
“The  question is
number one.”

Student 2: “Number
two, are both Maria
and Susie reading
interesting things?”
Student 3: (help to
repeat the question for
number one) “What is
Joe watching on TV?

Student 1: “Joe is
watching a football
game.”

Student 3: “Are both
Susie and Maria
reading interesting
things?”

Student 1. (tried to
ask the question)
“What is  number
two?”

Student  2: (add
another guestion)
“What does Richard
think about his
homework? ”

Student 2: (tried to
ask the answer fro
number two) “Number
two, can you repeat? ”’
Student 3: (giving
another guestion)
“Number four; what
does Richard want to
do?”

Student 1: “(ask for
clarification) Can you
repeat the question
number two?
Student 3: “Question
number two, are both

Susie and Maria
reading interesting
things?”

Student 1. “Answer

for number two, No,
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they aren’t. Susi (iS)
reading a Japanese
book and is it (it is)
interesting. Maria (is)
reading a (an)
exercise magazine and
is it (it is) not
interesting. (tried to
ask the question for
number three) Can
you repeat question
number three?”
Student  2:
Question number
three, What does
Richard think about
his homework? ”
Student 1. “Richard
thinks a homework
(the homework is) it’s
so bored (boring).”
Student 1. “Answer
for  number four,
Richard wants to visit
Dave.”

Student 3: “Can you
repeat please?”
Student 1. “Richard
wants to visit Dave. ”

“OK.

Interview result
After doing the activity each group were
given some questions orally. From the
interview result, we can see that the
students feel more comfortable if they
can interact with their partner or groups
while doing a listening exercise. Teacher

as the facilitator
and achieve

interact

helps students to
the listening

comprehension by giving advice and
feedback. By using this method, the
students enjoy the learning process and
they can achieve their competence. Here

is what they say:

1.What do vyou | Groupl

think about the | “We think the topic

topic of the | is interesting and

listening? easy to
understand. ”
Group 2

“The topic is not
so different from
what we have
learned.”
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Group 3

“The topic is very
interesting and it
gives us a lot of
new vocabularies. ”

Group 4

“It is not difficult
and we enjoy
learning about it.”

1. Do you think the
interaction among
students in listening
activity help you a
lot?

Group 1
“Yes. It helps us to
find the answer.”

Group 2
“Yes. It is a good
strategy. ”

Group 3

“Yes. It helps us to
do the discussion
SO Wwe can use
English more.”

Group 4

“Yes. We can know
how to ask for
clarification.”

2. What is the most
difficult part of this
listening activity?

Group 1

“When we want to
say something but
we don’t know it in
English.”

Group 2

“When our friend
doesn’t understand
the question.”

Group 3
“When we don't
understand  what

our friends say and
we have to repeat
it many times.”

Group 4
“When we lost the
signal and we
missed our friend
speech.”

3. Does this activity
help you to improve
your listening skill?

Group 1
“Yes, it does.”

Group 2

“Yes. But we think
we still need some
more exercise and
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add our
vocabularies.”
Group 3

“Yes. But we need
to listen more
carefully.”

Group 4

“Yes, sure. We can
use the taking note
strategy and the
interaction is
really helpful.”

Conclusion

This was a small-case study that specifically
focused on comprehension of recording
dialogue and examined only twelve
intermediate level students where four of
them are more-skilled than the others, the
findings provide some empirical data for the
notion that communicative approach using
the optimization of the students’ interaction
can be useful for guiding students toward
developing their listening comprehension
ability. The implications of this small-scale
study for teachers in other contexts are that
communicative approach appears to offer an
interesting teaching method that can be
exploited for skills development in listening
lessons. Besides, the use of technology is
very important to attract students to be
active and technology savvy learners.
However, communicative approach and the
choice of the application may not
necessarily be equally beneficial to all
learners in a class, and the teachers should
consider how to best implement it in
combination with other types of listening
activity in order to improve the listening
comprehension skills of the learners.
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Abstract
The way information is disseminated and learned is changing rapidly. What used to be
meaningful sources of information in the past may be less preferred these days. As this trend
has been touching nearly all aspects of life, it also brings about vast impacts in the teaching
and learning process. Moreover, we are now dealing with the Y generation which obviously
has distinct characteristics compared to the previous ones. Unfortunately, in the university
where | teach, the way the material presented remains unchanged: a workbook prepared by the
academic commitee for 29 diverse study programs. This paper, hereby, aims to explore a
variety of ways in which this book can still be utilized but taking students’ learning preference
into accountall at once. Needs analysis containing students’ learning preference were then
distributed at the end of the first meeting, followed by a small discussion for better
clarification. Then it is analyzed and clustered in order to obtain a clear picture on how the
material available can be developed into a meaningful interesting source. Several activities
and additional materials were next designed to cater for students’ dynamic participation in
exploring the workbook. Students were asked to express their impression on material
discussed after each meeting, and this was then discussed in week 7. It is revealed that with

activities they like, classroom materials can be turned into something interesting.

Keywords: learner’s preference, classroom activities, teaching Z generations.

Introduction

With the speeding passage of time,
enormous changes have occured in many
ways, including teaching learning process.
Infiltration of technologies, great access to a
wide range of divergent sourcess, and the
arrival of the millennial students in our
classrooms are, indeed, influential factors
that need to be taken into consideration. To
provide challenging butthought-provoking
learning environment  these  days,
accordingly, attemps have to be made in
accordance with the present situation.

It has been widely known that good
learning environment is a crucial issue in a
language classroom. It is this factor that
leadslearners to enjoy learning the material,
beenthusiastically engaged, and
furthermore, take over the responsibility on
their own learning (TCB,2015). Thus,
classrooms which offer various learning
activities, provide opportunities for students
to practice and experience the language are
often mentioned to be the ideal ones (Heick,
2014). Having these, expectantly, language
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learning will be more meaningful and
hastily to take place.

Concurrently, we cannot ignore the
presence of millennial students in our
classroom — the ones encompassing their
own distinct characteristics compares to the
previous ones. Working with them in our
classroom these days means making
attempts to recognize them better in order to
be able to facilitate learning in a better way

so that language learning can occur
fruitfully.
Methodology

The subjects of my study are the first year
students (approximately 19 years old) of
Diploma level, majoring at Informatics and
Environmental Management, learning basic
Academic English. The skills taughtinclude
grammar, reading, speaking, and writing. To
learn English, two types of classesneed to be
attended: the lecture and the tutorial classes.
The former is a one-hour lecture class,
holding in a class containing more than 60
students, mainly conducted in one way
communication, discussing theory. The
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later, however, is a four-hour class, smaller
than the first class (generally contains 30 to
35 students), aiming to review the theory, do
exercises related to it, and discuss the
answers. The assessment covering Quizes
(first Quiz testing the theory in reading and
grammar,while the second is speaking),
Mid-Test, and Final Test, consisting of
theory (Structure and Reading) as well as
speaking and writing materials, answered in
writing.

A workbook, containing theory and
excercises, requires to be used to teach all
students in Diploma, irrespective of their
mayjor (there are about 29 dissimilar majors).
This workbook is essential for students as
the assessment mentioned above will be
similar to the exercises presented in this
workbook.

To obtain the idea how the teaching
process can be meaningful, a questionnaire
pertaining students’ learning preference
were distributed to be filled up by the
students at the end of the 1st meeting, so
that students have experience being in the
lecture and tutorial classes.This
questionnaire was written in Indonesian and
explained by the teacher to avoid
misunderstanding and confusion.To ensure
that what have been experienced in
theclassroom is able assisst students in
understanding the materials, students were
asked to submit their impression on their
learning experience they wrote after each
meeting. Why does this matter?

Millenial students are distinguished
from previous generations for their distinct
characters, both in negative and positive
ways (Main, 2013). These students are
characterized as easy to have their attention
shifted (Bart, 2011), but “optimistic and
multi tasking” (Rivera and Huertas, 2006).
They are good at current technology, and
enjoy doing rather than just knowing, and
goal-motivated (Howe and Strauss, 2003,
Gleason, 2008). Roberts (2015), therefore,
predicted the forthcoming trends in
language teaching by recommending various
material sources to obtain from and ways to
deliver the material. He suggested that
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teachers have to find “innovative ways”,
incorporating  technology and various
applications to utilize. Similarly, Boraie
(2013) pointed out that to teach millennials
teachers require to develop their
professional competence and ability to
equalize with students’ new perspective.
(Norton (2014), went on further uses of
technology which are close to today’s
students’ characteristics and explain how the
devices can be beneficial for language
teaching. The above studies indicate that
teachers play an essential role in teaching
these Y generation — the ones we are facing
in our classroom now to cater for their
specific needs.

Finding and Discussion

The followings are the results of the
questionnaire, which can be divided into
three primary categories. The first category
is the type of classes the students prefer to
attend, the second is the way they learn the
language, and finally the activities the
students favored.

60
40 SA
A
20
0 SD
Lecture Tutorial

Figurel. Preferable class to attend

In regard with the type of the class,
learning in the tutorial class is preferred by
my students for a number of reasons:
smaller number of students, more stress-free
environment, more opportunity to explore
and  discuss  materials  for  better
understanding, and more confident to apply
the skills being taught. It is crucial,
therefore, to provide a variety of ways to
trigger students so that they can gain much
knowledge and skills being learned.

The second category shows:

<
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80
60 SA
40
A
20
0
alone group with SD
teacher

Figure 2. Preferable way of learning

It was exciting to find out that
students in my class love conducting
learning in many different ways: alone, in a
group, and guided by a teacher. What is
more attention-grabbing, though, is the fact
that certain way of learning is favored by
several students but disliked by others at the
same time. This, again, leads to a great
challenge to make every student can take the
advantage of classroom activities.

The third category:

80

60 +—— SA

40 +—— A

20 +——

0 SD
workbook games ICT

Figure 3. Preferable Classroom activity

The figure indicates that the most
favoured activity to perform in the
classroom is playing games, followed by
using mobile phones and other information
and communication technology, and finally
doing exercises on the workbook. While
admitting that the last activity is important
to check their comprehension upon the
theory learnt, students thought this would be
a tedious activity to perform. Certainly,
activities need to be created to turn this
image into something challenging, one of
which is by combining the less preferred
activity with the favored ones.

The above findings demonstrate that
teachers these days are faced with a variety
of challenges in meeting demands of the
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students— particularly the millennial ones.
Bearing in mind that these students are risk
taker, optimistic but easily shift their
attention, teachers can make their own
formula to maintain students’ focus on their
learning material. Teachers’ innovation,
creativities, open mindness, and willingness
to learn more, are indeed required. As an
attempt to incorporate my students’
preferences, the following learning activities
were carried out in my classroom:

1. Combining the ways to do exercises

As some students prefer to work by
themselves, most of the activites performed
individually first so as to provide an
opportunity for each every student to strugle
on their own. This is particularly done when
coping with structure and reading exercises
on workbook. When finished, checking can
be conducted with pairs, small groups, or
with the teacher directly. At another time,
students (individually, pairs or even in
groups) were asked to come forward, write
their answer in the laptop connected to the
classroom monitor. In this way, other
groups are able to give their comment and
correction so that finally everybody can
contribute their opinion. Otherwise, class is
divided into eight groups of 4 with a leader
appointed by the teacher in each group. It is
this leader who leads the discussion and
keeps his/her group member participation.

Another activity that allows group
work but also cater for individual need is by
doing jigsaw activities in which students
have to work in a small group first but need
to pay great attention to the exercises being
discussed. After that this group is dismissed
and every individual has to make a new
group to share the anwers to the exercises
they had discussedin the previous group.
Variations can always be made in this kind
of activity, for instance using bingo game,
group competition, and the like.

The above activities were made to
challenge students to have courage in
expressing their opinion as friends are
generally seen as a good counterpart to
share with. Once feeling comfortable,
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students are expected to be responsible for
their own learning. By sharing answers with
other grups, it is expected that students have
adequate understanding on the materials and
confidence in disseminating them.

2. Games and the use of Information and
Communication Technology (ICT)

Learning through games has, indeed,
been used in classroom teaching for years.
As Roberts (2015) suggested, however, that
the method with which students taught can
be the same but there is a need for teachers
to be creative and innovative. Even
millennials are in favor of games as they are
often viewed as fun and relaxing activities;
thus, reducing anxiety.

A relatively vast number of games
can be carried out — particularly when
dealingwith speaking and writing skills.
Mobile phones which save lots of event,
pictures, people, and songs in it can also be
used as a great source to develop speaking
materials on workbook.

Another valuable interesting source
is social media like twitter, facebook, and
the like. The most salient thing to note is
that the games should be appropriately
selected in order to

Games like twenty questions (to
practice yes/no questions), guess who I am
(to practice wh-questions), cross-word
puzzle ( to improve vocabulary), are we
thinking the same (to describe person and
personalities), are some common ones but
can be conducted in a variety of ways.
Mobile phone can also be used to tell about
past activities, describe persons or things,
fixing schedule, comparing and contrasting,
and the like. In addition, facebook and
twitter are used to practice writing; for
instance writing daily activities and home
town, suggesting some things to friends, etc.
Another game to play is Kahoot which can
be used to practice grammar exercises.

Conclusion

The are numerous ways for us, teachers, to
teach our students, whoever they are. One
salient aspect to keep into consideration is
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that we want our students to take advantages
from the learning process in the clasroom so
that they can finally capable of using
English in the real world. Hence, what we
can do is to make our lessons as meaningful
as possible by disseminating information,
designing proper materials, and conducting
various relevant activities. To reach this
target, it is essensial to identify who our
students are, what and how they like to
learn, and what activities make them
understand and improved more.In this way,
we will make language learning in the
classroom meaningful and benefecial for our
students.
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Abstract

In this technological era, young learners are exposed to various kinds of technologies. This
phenomenon has led young learners’ interest in learning through technology rather than
conventional teaching. Addressing to this context, Nursery Rhymes applications exist to facilitate
the wants and necessity to learn in young learners. Nursery rhymes teaches grammar, word order,
vocabulary, rythmn and pronunciation altogether. There are claims that young learners have short
attention span. Hence, these applications provide tools that attracts young learners’ attention as
supporting media for teachers. The sample consists of three young learners age 6 to 7-year-olds.
The result of this two week study shows that the students have better attention and willingness to
learn English grammar. Undoubtedly, this will also lead to the progress of their grammar use.

Keywords : nursery rhymes application, grammar teaching, young learners

Introduction

GRAMMAR. What would be the first
thing that comes into your mind when you
hear that word? Pretty sure most of you
would imagine a set of rules or restrictions
in language use. This would then lead to
the thought of boring lessons of teachers
explaining the rules followed by grammar
drilling. Some might think grammar as
unimportant and discouraging. However,
grammar is not meant to discourage
learners from learning a language, but as
Widdowson (1990) and Cullen (2008)
would say “a liberating force”. Grammar is
taught to help learners to form sentences
that could convey their message clearly.
Therefore, grammar is taught since early
school age to enable young learners to
express themselves clearly too.

However, teaching grammar to
young EFL learners can be challenging.
Children are physically active,
imaginative, easily distracted and have
short attention span (Shin and Crandall,

2014).  Explaining  grammar  rules
elaborately to young learners and giving
written  practices that engages no

imagination might bore them. In addition,
the practices that are involved usually stay
in the classroom without the learners
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actually practicing or using it again outside
the classroom. Therefore, in this case,
nursery rhymes could be incorporated as a
tool for teaching grammar to young
learners.

Nursery rhymes are simple
traditional songs or poems for children.
They contain word order and grammatical
sentences that children can learn from.
Prosic-Santovac(2015) pointed out that
nursery rhymes abound in partial repetition
at the linguistic level, with ‘many
repetitions of word sequences
containingslight variations, which from the
child’s point of view, may aid the
perception of abstractlinguistic categories’
(Crystal, 2001) and language patterns
(Gordon, 2007). Most nursery rhymes are
short, repetitive and rhythmic. This helps
children recall what they have learned
easily. Through nursery rhymes, children
will seamlessly acquire grammar (Pinter,
2006) and functional chunks (Curtain &
Dahlberg, 2010). As Shweta (2013)
pointed out that the foundations of
grammar can be internalized
unconsciously in their learning patterns,
although young learners do not realize the
importance or need for grammar in a
language.
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Young learners’ interest in learning
a language can be gained by incorporating
technology. Nursery rhymes can be taught
through computers, cellphones or tablets.
There are plenty of nursery rhymes
applications that teachers can use as a
teaching aid in introducing the nursery
rhymes. These applications provide a wide
range of nursery rhymes videos containing
lyrics that children can sing along to.
Animated videos provide visual aids to
children to help them understand words
that are abstract. Hence, the usage of
nursery rhymes applications will help
create a more enjoyable atmosphere for the
children to learn grammar.
Methodology
This  small-scaled  descriptive  study
presents an attempt to teach young learners
English grammar through nursery rhymes
applications.

1. Participants

This study involved one 6-year-old
who was a grade 1 student and two 7-year-
olds who were grade 2 students. The
students were private tutoring students
whom each studied for an hour, twice a
week.

2. Limitation

This brief study was conducted
only for two weeks.For the 6-year-old
student, the grammar focus were limited to
teaching subject-verb agreement, plural-
singular nouns, adjectives and possessive
nouns. Meanwhile, the grammar focus
taught to the 7-year-olds were limited to
present and past tense (simple and
progressive form). The grammar was
taught with the aim of the student in
raising awareness in their grammar use.

3. Data collection
instrument

In conducting this study, data were

collected through oral and written pre-test

and post-test. The pre-test and post-test for

the 6-year-old student was a short-answer

test. Meanwhile, the pre-test and post-test

procedures and
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for the 7-year-old students were telling a
short story and short-answer test. These
tests were audio recorded. After the pre-
test, the treatment was given for 4
meetings.

4. Task-design

The students were shown one or
two nursery rhymes from either the
computer or the cellphone. Then, they
were asked to sing along to the rhymes so
they become familiar with the song. The
teacher explained briefly about the
grammar that they were going to learn.
The students will practice the grammar
points orally or written through the nursery
rhymes.

Findings and Discussion

The pre-test was not given to find the
score of the students but for the writer to
analyze and describe their grammar use
before the treatment was given. The 6-
year-old student was given a Short Answer
oral assessment based on pictures that the
writer showed. The purpose was for the
writer to analyze the student’s awareness
in her use of subject-verb agreement and
singular-plural nouns. The written test was
given to analyze her ability to identify
adjectives and nouns as well as her
understanding in  the  subject-verb
agreement, singular-plural nouns and
possessive nouns. All the grammar points
being tested had been taught to her at her
school. Thus, this pre-test is given to
confirm whether the grammar points had
been achieved or not.

Her oral test showed that she was
still inconsistent in her grammar use of
subject-verb agreement and singular-plural
nouns. The following is the example of her
responses extracted from the oral test.

R = researcher, S = student
R : ...(Showing a picture of three cats) How
many cats do you see here?
S : Three little cats
R : ...(Showing a rhino picture) how many
rhino do you see here?
S : One rhino
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R : Now here...(showing a picture of two

rhinos)

S : Two...umm...two rhino

R : And then...in this picture (Showing a
picture of four elephants)?

: Four...four elephant

: How many boys do you see here?

: Two boys

: Okay...now how many boys do you see

here?

: Umm...one boys.

> (Showing a picture of girls playing a ball)
What are these girls doing?

S : She is playing with a ball.

R : What are these boys doing?

S : the boys is eating ice cream

0V IOW;W
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Her written pre-test also showed
that she required more practice in the
grammar points being tested.

Meanwhile, the 7-year-old students
received a different pre-test. The grammar
point being tested is the past simple tense
as the purpose is mainly testing their past
simple tense use in telling and writing
narrative story. However, simple present
tense was also taught as a comparison to
the use of past simple tense.Table 1 shows
the verbs used in the students’ oral story
test. Table 2 shows the verbs used in their
written story test.

Table 1. Verbs used in the oral pre-test

Present Past
Tense Tense

Student 1 celebrate, is  was trying,
trying, try, saw, looked
find, look, up, was
run away, going, said,
keep, saw, were,
disappear, was
tell, doesn’t,  shrinking.
keep, don’t,
go, give.

Student 2 is, is was, didn’t
walking, see, know
want, say,
ask, show,
take, is
showing,
jump, run
away
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Table 2. Verbs used in the writtenpre-test

Present Past
Tense Tense
Student 1 swim, try, was walking,
bite, bring, said, was,
take, tell, decided, did
save.
Student 2 Is, think, was, didn’t
talk, say, know
call, count,
land

Both table 1 and 2, shows that both
students are still mainly use the present
simple form compared to past simple form
in writing a narrative story regardless that
they had been taught to use simple past
tense in writing narrative story.

The treatment was then given for 4
meetings. The procedure for both the 6-
year-old student and the 7-year-old
students were similar. The grammar points
being taught are adjusted to their needs
and the aim of the study. The students
were introduced to the nursery rhymes at
the beginning of the lesson. Then they
were then asked to sing along to the song a
couple of times. To make the activities
more interactive, the writer asked the
students to answer the questions based on
the nursery rhymes or retell the nursery
rhymes so they have the chance to practice
grammar use orally for the writer to
observe. Students were also asked to
replace the words with new nouns,
adjectives or tenses to practice their
grammar understanding. Worksheets were
also given at the end of the lessons. The
nursery rhymes taught at the first meeting
were asked to be repeated at the next
meeting before a new rhyme is being
introduced.

At the first two meetings, the
progress was not visible as the students
were still adjusting to memorizing the
nursery rhymes. However, some progress
was shown at the last two meetings as the
repeated sentences in the nursery rhymes
do help them recall what was taught at the
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previous lessons. When given a corrective
feedback, the students were quite aware of
what their mistake was.

The post-test given was similar to
the pre-test. The following is the extract of
the oral post-test of the 6-year-old student.
R =researcher, S = student
R : (Showing a picture of some monkeys)

How many monkeys do you see in the
picture?
: two monkeys
: Ok...(Showing a picture of three cats) How
many lions do you see here?
- four lions
: how many mouse do you see?
: two mouse
: Two mouse? If it is more than one mouse,
it becomes. ..
: Mice
: S0?
: Two mice
: Now, how about this one? (showing a
picture of six Kittens)
: Ooh...cute...six kittens
: What is this man doing? (Showing a man
swimming)
: He is swimming.
: What are these girls doing? (Girls playing
a ball)
: She is playing ball.
: How many girls do you see here?
: (Counting) Five girls.
: So, if it is five girls...does it become she or
they?
: Oh, they are playing the ball.
: Okay...What are this woman and her
daughter doing?
: The woman and the daughter is cooking.
: The woman and the daughter means there
is one person or more than one person?
: More than one.
: So that means...
: The woman and the daughter are cooking.
: Good job...What are these boys doing?
: The boys are playing football.
: How about. . .this lion?
: the lion is sleeping.

PVR RPN Twnwaowm awm
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The post-test of the 6-year-old
students. Some progress was shown. She
showed lesser mistake in the subject-object
agreements as well as the singular-plural
noun. She was able to correct mistake in
grammar use too. Her written post-test
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showed that she was able to identify the
nouns and adjectives better. She also
started to recognize the subject-verb and
singular-plural nouns.

The progress made by the 7-year-
old students in using the correct grammar
use in narrative story is shown in tables 3

and 4.
Table 3. Verbs used in the oral post-test

<

Present Past
Tense Tense
Student 1 cannot, is, got, went,
climb, hide,  saw, came,
sleep sat, played,
said, tried,
ran away,
cut, fell
Student 2 hatch, hide,  was, wanted,
become, call  said, stayed,
saw, went

Table 4. Verbs used in the writtenpost-test

Present Past
Tense Tense
Student 1 leave, is, Were, went,
knock, try, was, saw,
feel, said, ate,
came, were,
found, ran
away
Student 2 Wakes up, was, came,
catch, laugh, bumped,
bite became,
said, let,
could

The results of the post-test in both
oral and written form showed that they
used the past tense form more than the
present tense. Although the progress was
not significant, it did show that the
students made a progress using this
teaching technique. It needed to be
reminded that this was a brief study. The
treatment was given for only a short period
of time. The nursery rhymes are required
to be taught consistently for the grammar
to become internalized.

Meanwhile, the reaction towards
the activity were positive. The students
enjoyed having a technology being
incorporated into their lessons. The
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singing made them more relaxed at
learning the grammar and they seemed less
bored in learning compared to having a
whole hour of paper and pencil activity.
This study was done on only 3
participants and done for a brief period.
For further study, the writer suggests it to
be done in a classroom situation and a
longer period as the results may vary.

Conclusion

Nursery rhymes can be used as a tool for
teaching grammar to young learners.
Nursery rhymes applications provide
various nursery rhymes that can be
accessed by teachers and used as visual
aid. The presence of technology in
teaching and learning process sparks the
children’s interest in learning. It makes
learning grammar more enjoyable for
them. The study showed that nursery
rhymes could lead some progress in
children’s grammar use. However, like any

other  teaching technique, learning
grammar through nursery rhymes is not an
overnight solution for children to

internalize grammar. It required consistent
exposure and practice of nursery rhymes to
help children internalize grammar. That is
where the nursery rhymes applications
become beneficial. The students could still
listen to and sing along to the nursery
rhymes outside the classroom. They are
able to  practice the  grammar
unconsciously through repetitive sentences
in the nursery rhymes.

In conclusion, the writer hopes that
this study can help provide ideas or
teaching alternatives in teaching grammar
to young learners.
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Abstract

This research is aimed at exploring vocabulary learning strategies used by EFL students. This
research will try to explore vocabulary strategies used by EFL students in the range between 16 —
18 years old. 15 students with the same ability of English are used as the subject of this research.
This is a naturalistic research. The data for this research is collected by using questionnaire. Data
were analyzed using simple descriptive percentage calculations. The questionnaire was written in
Indonesian which is consisted of 30 statements. Those statements are grouped under 9 categories.
Those nine categories are adapted from Gu and Johnson vocabulary learning strategies. Thus, the
research questions are: 1) what strategies are used the most by the EFL learners? 2) what
strategies are used the least by the EFL learners? The result of this research are the strategies most
often used by the EFL learners in this study were memorization (in terms of social strategies) and
dictionary strategies, while the least used strategy discovered is note taking strategies.

Keywords: vocabulary learning strategies, learning strategies

Introduction
English as a foreign language becomes a
common language in many different fields.
Internationalization plays an important role
to bring English becomes the first
international language spoken in many
different countries. No one denies that
English as a foreign language is a universal
language at the present (Nirattisai and
Chiramanee, 2014). As English becomes an
international language, it is important for
people nowadays to have ability to speak
and communicate in English. The
importance of the English Language
continue to gain the attention of all parties -
students, parents, teachers, politicians,
educators and academicians in all education
institutions. In order to function reasonably
well in the second language, learners should
at least have 2000 words. Without
possessing the minimum thresholds of
vocabulary learners will face difficulties in
all the four language skills - listening,
speaking, reading and writing (Subon, 2013).
Communication without vocabulary
is considered to be meaningless. English
proficiency has been found to be closely
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related to vocabulary knowledge (Laufer,
1998; Nation and Meara, 2002).VVocabulary
is considered as a very essential component
of any languages (Waring and Nation,
1997).Lack of vocabulary obstructs learners’
language development as a higher language
level requires a higher amount of words
(Waring and Nation, 1997, Hu and Nation,
2000). Using vocabulary learning strategies
is one of effective tools to enhance learners’
vocabulary size (Cunningsworth, 1995;
Nation, 2001). According to Nation (2001),
large vocabulary can be acquired with the
help of vocabulary learning strategies and
they are useful for learners in all language
proficiencies. Cunningsworth (1995) also
stated that helping learners develop their
vocabulary learning strategies is a powerful
approach to help learners acquire large
vocabulary repertoire. Davies and Pearse
(2000)  suggest that vocabulary in
communication situations is usually more
essential than grammar as it is annoying for
language users when they cannot
communicate effectively due to the lack of
needed vocabulary. The same opinion is
proposed by Fauziati (2015) that vocabulary
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is central to language and important to
typical language learner. Without a sufficient
vocabulary, one cannot communicate
effectively or express his ideas in both oral
and written form. Having a limited
vocabulary is also a barrier that precludes
learners from learning a foreign language.
When they do not know how to enrich their
vocabulary, they often lost interest in
learning.

Many researchers said that it is
important for English as foreign language
(EFL) learners to possess good knowledge of
vocabulary in order to be able to speak and
communicate effectively in English. Having
good storage of foreign language is not a
simple thing. Vocabulary is a fundamental
element of language proficiency and its
acquisition is a main factor of effective
communicative skills. Developing a rich
vocabulary is an essential and continuing
challenge for language learners. Language
learners need to use strategies to help them
acquire new lexical items and to have rich
vocabulary. The use of suitable strategies
makes a distinction between experienced
learners and beginners in many learning
areas. It is a necessity for language learners
to increase their vocabulary knowledge and
to understand words to use them correctly
(Rabadi, 2016). Vocabulary learning
strategies have been shown to help learners
develop their vocabulary knowledge. Thus,
it is worthwhile to study vocabulary learning
strategies (Nirattisai and Chiramanee, 2014).
Studies of the vocabulary learning strategies
used by L2 learners have demonstrated that
learners differ in the range of strategies they
use and in the effectiveness with which they
apply those strategies (Gu & Johnson
1996).In addition, to help learners function
well in L2, they need to know strategies that
may help them acquire L2 vocabulary.
Vocabulary learning strategies stem from
language learning strategies. Learning
strategies refer to what learners do to
achieve their learning tasks. These strategies
are used by them when they learn grammar,
literature, vocabulary and others (Nayan &
Krishnasamy, 2015).
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Vocabulary learning  strategies
(VLS) are intuitively appealing to teachers
and learners. It has also become a popular
research topic among researchers in the last
two decades (Gu, 2009). The research that
has been done by Noor and Amir (2009) also
showed that there are different strategies
used by EFL learners to learn vocabulary.
The findings of the data showed that the
strategies most often used by the EFL
learners in this study were memorization (in
terms of mental images), dictionary
strategies and linguistic clues. However, the
least used strategy discovered is note taking
strategies. The implications of these findings
suggest that EFL learners would need to
engage more strategies to enhance their
learning and memory of the vocabulary.
Although the subjects in this study were
discovered to have knowledge of certain
strategies, yet they failed to practice what
they have learned. It is important to make
students aware that learning does not only
involve having knowledge of a particular
strategy (competence), but rather it will
become enhanced when we make use of that
knowledge (performance).

Zarrin and Khan (2014) on their
study to 46 students of undergraduates
Aligarh Muslim University in India explains
that memory strategies were most used by
them. In the other side, meta-cognitive
strategies were the least strategies that were
used. They adopted Schmitt taxonomy in
their study. In their research, they gave
suggestion that the EFL learners need to be
trained on vocabulary learning strategies.
They also suggested that effective
vocabulary teaching and learning should be
included in their learning process. Both
previous findings investigated vocabulary
learning strategies used in University. The
subjects are EFL adult learners. It is
presumably important to explore vocabulary
learning strategies used by young learners.
This research will try to explore vocabulary
strategies used by EFL students in the range
between 16 — 20 years old. It reported some
findings of the vocabulary strategies
employed by 15 students. Thus, the research
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questions are: 1) What strategies are used the
most by the EFL learners? 2) What strategies
are used the least by the EFL learners?

Methodology

Questionnaire is the most efficient method
which is frequently used to identify learner’s
learning strategy. This instrument has been
used extensively to collect data of mostly
foreign language learners (Fauziati, 2015).
This study used an adapted version which is
proposed by Gu and Johnson (1996). The
questionnaire was written in Indonesian
which is consisted of 30 statements. Those
statements are grouped under 9 categories:
1) Beliefs about vocabulary learning, 2)
Metacognitive Regulation, 3) Guessing
Strategies, 4) Dictionary Strategies, 5) Note-
taking Strategies, 6) Memory Strategies, 7)
Activation Strategies, 8) Source, and 9)
Anxiety and Motivation. The subjects
responded using a 4-point Likert scale,
ranging from strongly agree (1) to strongly
disagree (4).

Findings and Discussion

The data showed that the EFL learners
believe memorization (100%) and repetition
(86%) to be one of the ways to learn
vocabulary. All learners (100%) believe
memorization is the best ways to learn
vocabulary. While 86% of learners agree
that repetition is a good way to learn
vocabulary. Besides, most learners also
agree that reading can improve their
vocabulary. At the same time, they would
also employ the strategy of guessing based
on the context the word if located. This
finding might indicate that the student could
identify with the strategy of using contextual
clues to guess the meaning of the word. In
terms of self-reflection strategies, these
subjects responded positively to thinking
about their progress in vocabulary learning
(87%). It was also discovered that when it
came to examinations, 73% responded that
they would not just focus on things that were
related to exams. On the other hand, there
was still a number (27%) who responded
otherwise. This finding could imply that

42

1% English Language and Literature
International Conference (ELLIC)

students are still
examinations.

The data showed that a majority of
the students (87%) used their background
knowledge such as experiences and common
sense in guessing the meaning of the words.
About 67% of the students mentioned that
they would not skip unknown words
unnecessarily while reading. Although they
would not skip the words they don’t
understand, they didn’t try to guess the
meaning of the words by using their prior
knowledge about the topic. Dictionary is one
of the popular media for students to identify
or look for the meaning of the word. Instead
of using monolingual dictionaries, learners
tend to use bilingual dictionaries.
Approximately students (86%) mentioned
that they referred to the English-Indonesian
dictionary. There were several purposes of
using the dictionary. The highest score came
from using the dictionary to find the
appropriate usages of the word (87%).

There were many ways of note
taking strategies employed by the students.
Approximately 10 students claimed that they
had a vocabulary notebook in contrast to 7
students who mentioned that they did not
have one. The most common ways to take
note of vocabulary was the writing of the
unknown English word and its Indonesian
translation (11 students). This data could
imply that the students were unaware of the

very influenced by

impact of note taking or keeping a
vocabulary note book for vocabulary
enhancement  purposes. Moreover, the

strategies that they employed such as writing
the English words and translations as well as
noting the meaning of words are insufficient
for enhancement and memory of words. In
terms of memory strategies, the students
were discovered to employ the strategy of
oral repetition and creating mental images
most often (13 students). It was interesting to
note that about 11 students also employed
the strategy of written repetition of a word.
In relation with mental image, most of them
(13 students) would remember words well if
they imagine it with some images. Most of
the students agree that they often use
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memory strategy to learn vocabulary. In
terms of anxiety toward learning the English
language, the findings showed that 80% of
the subjects felt anxious about reading
English text. This indicated that the English
language is not widely used in their studies.
About 9 students just skip the words that
they don’t understand. However, 9 students
responded that they still do not know how to
learn vocabulary. In terms of activation
strategies, most students (66%) responded
that they would employ the new words that
they have learned in their speech and
writing. This finding showed that these
learners have confidence and put in effort in
using the words.

From the result of the data, it shows
that the most strategy used by the learners is
memorizing. The learners tend to remember
vocabulary by memorizing and repeat the
words. In terms of memory strategies, the
students were discovered to employ the
strategy of oral repetition and creating
mental images most often (13 students). It is
supported with theory of oral strategy to
learn vocabulary. Oral story telling helps
students acquire vocabulary with or without
teachers’ explanation of words meaning
(Elley, 1989). Besides, most learners also
agree that reading can improve their
vocabulary. They would also employ the
strategy of guessing based on the context the
word if located. This finding might indicate
that the student could identify with the
strategy of using contextual clues to guess
the meaning of the word. This result is in
line with the statement proposed by Nayan
& Krishnasamy (2015) that learners find
contextual clues useful when they try to find
meanings of words from reading texts.
42.30% find it very useful and 3.85% think
that it is slightly useful. It can be concluded
that learners find thisstrategy helpful to help
them further comprehend any passageread.

In terms of anxiety toward learning
the English language, the findings showed
that 80% of the subjects felt anxious about
reading English text. This indicated that the
English language is not widely used in their
studies. Vocabulary development
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emphasizes that students seek purpose in
learning. Thus purposeful learning in
vocabulary development means that students
perceive reasons for achieving good
vocabulary knowledge. As educators and
teachers, we need to understand that learners
develop their vocabulary learning over a
period of time. Knowing a lot of words does
not guarantee that the learner is able to read
efficiently (Noor & Amir, 2009). There are
some students that still do not know how to
learn vocabulary. Teachers should realize
how and what important vocabulary learning
strategies are and encourage learners to
apply them in vocabulary learning. Students
themselves need to be informed of the
benefits of vocabulary learning strategies, to
know their limitation in using vocabulary
learning strategies, and to take more
responsibility for their own vocabulary
learning. The use of vocabulary learning
strategies can lead students to large
vocabulary size (Nirattisai and Chiramanee,
2014).

87% of the students responded that
they would employ the new words learned in
everyday situations. This finding showed
that these learners have confidence and put
in effort in using the words. It is also
considered as social strategy. It supports the
statement from Asgari & Mustapha (2011)
that one of the more significant findings to
emerge from this study was that the
respondents applied new English words in
their daily speaking. It can be considered as
a social strategy. They practice new words
among friends in the class, ask questions in
the classrooms, and interact with native
speakers. A possible explanation for this
might be that these students benefitted from
the receptive and productive knowledge of
vocabulary learning in second language.
Using social strategies are rather popular;
this data also revealed that social strategies
are frequently used by subjects of this study.

Conclusion

To conclude, the findings of the data showed
that the strategies most often used by the
EFL learners in this study were
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memorization (in terms of social strategies),
reading, and dictionary strategies. However,
the least used strategy discovered is note
taking strategies. EFL learners still feel
anxious about reading in English. The reason
of this point is because they have lack
vocabulary knowledge. The implications of
these findings suggest that EFL learners
would need to engage more strategies to
enhance their learning and memory of the
vocabulary. Although the subjects in this
study were discovered to have knowledge of
certain strategies, yet they failed to practice
what they have learned. It is important to
make students aware that learning does not
only involve having knowledge of a
particular strategy (competence), but rather it
will become enhanced when we make use of
that knowledge (performance). Besides,
Teachers should realize how and what
important vocabulary learning strategies are
and encourage learners to apply them in
vocabulary learning. As educators and
teachers, we need to understand that learners
develop their vocabulary learning over a
period of time. Students themselves need to
be informed of the benefits of vocabulary
learning strategies, to know their limitation
in using vocabulary learning strategies, and
to take more responsibility for their own
vocabulary learning. The use of vocabulary
learning strategies can lead students to large
vocabulary size.
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ABSTRACT

Writing is considered a productive skill and useful tool for learning process. It is the
most used skill in evaluating students’ performance in almost all levels of education. In
Indonesia, tertiary level students still face enormous writing problems in English. The
objective of this present study aims to explore writing problems of students of PGSD
(Primary School Teacher Education) Department, Faculty of Education, Semarang State
University (UNNES), and the study is also intended to share some recommendations how
students can get overcome those problems. The study was conducted on 160 students of
PGSD UNNES from the same level. The data were taken through document collection
and questionnaire. Moreover, a semi-structured interview on two lecturers has been
conducted to reflect their attitudes and opinion on students’ English writing problems.
The results of this study showed that students face many problems when writing English.
The problems could be classified into some categories. In addition, a few
recommendations are provided on the basis of the result. This study could help the
teachers/lecturers to resolve the problems and find some strategies to improve students’
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writing in English.

Keywords: writing problems, students of PGSD UNNES, the same Level

Introduction

In communicative language teaching,
writing is one of the four basic language
skills, and it holds a major part of learning a
language because students are to sit for
examination to prove their competence by
writing properly. In Indonesia, English is
taught as a compulsory subject from primary
level to higher secondary level. Even the
English language has been adopted as a
medium of instruction in some universities
because English has become “the medium of
a great deal of the world’s knowledge”
(Crystal, 2003). Nonetheless, the frustrating
news that most of the students at the tertiary
level, especially in primary school teacher
education department (PGSD) of Semarang
State University (UNNES) are very weak in
the writing skills. After completing their
secondary and higher secondary level, they
fail to show their expected competency. In
this regard, Hoque (Khan & Akter, 2011)
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notes, “Despite the considerable amount of
time devoted to English instruction, the
general proficiency and achievement of the
majority of the students graduating from
high  schools is unsatisfactory and
disproportionately low.”

In Indonesia, many state and private
universities offer different English language
courses along with the core courses in
various departments to teach writing as a
skill, and the objective of these courses is to
sharper learners’ language skills for
academic, professional or personal purposes.
However, the outcome is not satisfactory.
The proficiency level of English among
students is very low due to their educational
background. Most of the students are not
able to write effectively. That’s why it is
more challenging teaching writing skills in
English language, especially whose English
language  course/study is  non-major
(especially PGSD Department Students.
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They are not motivated, and feel burdened
in the English language classroom. They
also feel daunted by the classroom activities.
That’s why writing skills to non-English
major students is really problematic.

At Semarang State University,
especially as PGSD Depatment, the
subject/course of English is taught for two
semesters. This course has an objective to
give students competencies to master four
skills of English (especially writing) to
support their educational knowledge through
mastering of English.

This study aims to find out the
writing problems of PGSD Unnes students.
The study is also intended to share some
recommendations how students can get
overcome those problems.

Writing skills are an important part
of communication for students throughout
their academic life because it allows them to
organize their feelings and ideas clearly as
well as to convey meaning through well-
constructed text. David Nunan (2003)

defines:

Writing is both a physical and mental act. At the
most basic level, writing is the physical act of
committing words or ideas to some medium. On
the other hand, writing is the mental work of
inventing ideas, thinking about how to express
them, and organizing them into statements and
paragraphs that will be clear to a reader.

In the recent years or more, there has
been a growing concern in developing
writing skills in the higher education as
education diversifies at this stage. Learners
go on to more specific knowledge acquiring
situation where their writing has to more
focused and specific oriented (Rahman,
2009). According to Bjork and Raisanen:
We highlight the importance of writing in
all university curricula not only because of
its immediate practical ap-plication, i.e. as
an isolated skill or ability, but because we
believe that, seen from a broader
perspective, writing is a thinking tool. It is a
tool for language development, for critical
thinking and, extension, for learning in all
disciplines (Khairy, 2013).
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It is mentioned earlier in Indonesia
English is taught compulsorily in all levels
of education. Khan and Akter (2013) note in

their study:

In our teaching-learning context, writing skill is
usually considered as a clear proof of whether
learners learnt English well or not. Learners sit
for different examinations and get grades/scores
on the basis of writing ability. Although other
three skills are more or less practiced in the
class, only writing ability is assessed for grades
or scores in the examination.

University students must be able to
write clearly about topics related to their
research fields (Mustaque, 2014). Even after
practicing writing for a long time students
face numerous writing problems when they
join university for higher education. Uddin
(2014) writes in his study, “Writing is the
most focused but the least developed
English language skill among the university
learners. At tertiary level the situation is not
different”. It is an assertion that the
importance of writing is not unique to
liberal arts or social sciences alone but is
also germane in science and technology
courses (Bodunde and Sotiloye, 2013).
Dudley-Evans and St. John (in Khairy,
2013) states that success in the relevant
fields depends on the factor that how
effectively the students handle different
writing genres like summaries, essays,
reviews, etc. This is applicable to the
students of all disciplines in English-major
and non-major students in particular.

Students may face many problems in
their English writing as L2/foreign writers.
In this regard, Alam mentioned, “It is often
found that students may have knowledge
about vocabulary and grammatical aspects
(e.g. using the right tenses, collocation, and
prepositions) but face problems in writing
coherently and restructuring ideas after
evaluating them” (Mustaque, 2014).

According to Heaton (1979): The
writing skill in a foreign language is
complex and difficult to learn not only the
ability to use structures, but also conceptual
of wvaried skills such as stylistic and
mechanical skill. Stylistic skill is the ability
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to manipulate sentences and use language
effectively whereas mechanical skill is the
ability to use correctly those conventions
peculiar to the written language such as
punctuation and spelling.

A growing mass of research has
offered valuable insights into the
significance of this skill for academic
success. In Indonesia many researchers have
studied on students’ writing problems. In
their research, Khan and Akter (2011)
identified undergraduate students’ word and
sentences level mistakes in English writing.

In this regard, they suggested,
“In the training curriculum, aims and objectives
should be appropriately designed and utilized to
make sure it is effectively linking the praxis of
writing which is inevitably essential in today’s
English teaching and learning context.”

Ahmad (1999) found in his study
that students are seriously prone to making
mistakes in English articles. He pointed out
that mistakes occurred because of the
differences between Indonesian and English
languages. In her study, Mustaque (2014)
reveals undergraduate students’ writing
samples exhibit innumerable errors, i.e.
lexio-semantic errors, errors with verbs,
prepositions, articles. She illustrates that the
participants write without any planning,
purposeless.

In another study by Fahmida (2010)
identifies Indonesian tertiary level students’
common errors in their academic essay.
Different types of errors are spelling,
punctuation and organizational problems.
She recommends that more intensive
English courses should be there before they
take their major course of their respected
area.

Various studies have been carried
out focusing on error analysis of ESL
learners in different language and culture
contexts. Seyabi and Tuzlukova (2014)
investigate the gaps in English language
teaching and learning that exist between
post-basic schools and universities in the
Sultanate of Oman. They also identify that,
“Majority of students, representing both
educational contexts struggle with lexical
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and content aspects of writing; however,
university students’ perceptions of the kind
of problems they encounter and of the
strategies to address them are more
assertive.”

After doing research on Chinese
students Darus and Ching (2009) showed
that the four most common errors made by
the Chinese students are the mechanics of
writing, tenses, prepositions, and subject-
verb agreement. Another research of Javed
and Umer (2014) revealed that students
have serious problems in their academic
writing due to their weaknesses in using
appropriate lexical items, organization of
ideas and grammar. The other weaker areas
are prepositions, spellings, irregular verbs,
articles, punctuation, suffixes and prefixes.

Therefore, we can see that many
researchers have found that writing in a
second language poses many problems for
the majority of English as a foreign
language (EFL) learner. In Indonesia
(especially at PGSD Unnes students)
undergraduate students have still an
alarming tendency to make mistakes in
syntactical and lexical level. Many
researchers have also offered valuable
insights into the approaches of teaching
writing skills.

Methodology

1. Participants

All the participants in this study are students
of PGSD Unnes (primary school teacher
education department of Semarang State
University). The number of participants are
160 students (four classes). The age of the
students ranges 18-19 years. They are all the
students in year 1 of PGSD Department of
Semarang State University. This study was
conducted in 2016 (semester 1 and 2) at
Campus of PGSD Department of Unnes.
These learners have already finished their
secondary and higher secondary level where
English was a compulsory subject. On the
other hand, the researchers also provided a
guestionnaire  of eleven close-ended
statements to the selected students from the
same Institute to elicit their responses. A
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semi-structured interview is taken as well
from two lecturers who are currently
teaching the students.

2. Data Collection
Data were collected through writing sample
analysis, questionnaire and interviews.

a. Writing Samples

As instruments the researcher used
to collect data from writing samples of the
participants and questionnaires. Writing
samples were chosen as a research
instrument to get a clear picture about the
writing problems of PGSD Unnes students.
For collecting data, two descriptive topics
were given in a time pressure of sixty
minutes. The participants were assured that
their writing samples won’t be counted in
exam, and it’s just a writing activity. This
made the participants feel free and
comfortable in writing a paragraph. The
participants were informed that they had to
start with prewriting then a final draft. The
students did not know that their writings are
going to be under investigation. In the first
topic, students were asked to write a de-
scriptive paragraph about “Their Motivation
to Study at PGSD Unnes”, and the second
topic students were asked to write about
“Their Opinion about Conservation at
Unnes”. The students were asked to write
freely and to express their ideas clearly
about those topics. The writing samples pre-
sented a vivid picture about the students’
composing & writing problems. As all the
participants were the direct students of the
researcher, she managed to collect writing
samples and questionnaire in her scheduled
class time.

b. Questionnaire

Another research instrument used by
the researcher to collect data was a written
questionnaire which included eleven close
ended questions with fixed alternatives
covering the research questions as well as
subject related. The questionnaire was
delivered to each of the 160 students. Each
student completed and returned the
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questionnaire. ~ While filling up the
questionnaire, students were asked that
writing their name was not mandatory, it is
optional. The questions in the questionnaire
were set to obtain information about their
attitude, problems, opinions and motivations
as a PGSD Unnes student. These questions
were designed to gather information about
the problems which they are facing while
writing and their way of dealing with them.
The result of the survey conducted among
the participants was counted into
percentage. From the responses of the
participants the researcher finds out the
reasons of their writing problems.

c. Interviews

Two lecturers who were offering
courses to first year undergraduate students
& currently teaching were interviewed to
find out their perceptions of the PGSD
Unnes undergraduate students’ writing
problems. Each interview lasted about
twenty minutes. The interviews were audio
taped and then transcribed by the
researchers.

Findings and Discussion

1. Findings from Writing Samples

The results of this study showed that
students face many problems when writing
English. It is an undeniable fact that an
understanding of a language grammar is
essential, and as it is said vocabulary is the
flesh of the language and grammar is the
skeleton. An analysis of the students’
paragraphs revealed that various kinds of
mistakes made students writing weak.
Sentence levels grammatical mistakes
committed by the students, namely spelling,
subject-verb agreement, articles,
preposition,  capitalization,  fragments,
punctuation, tense, etc. they have also
problems  with  paragraph  structure,
coherence and cohesion, etc. By examining
the writing samples of the students, it can be
presumed that a significant number of the
students that is 88% cannot organize their
ideas. While writing they show more
concern for language related problems.
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a. Category of Writing Problems

Table 1 gives a statistical summary
of the main writing problems noted from the
students’ writing samples arranged on the
basis of raw frequency rank order starting
with the highest to the lowest frequencies.

i.  Spelling Mistakes

As can be seen from Table 1, the
spelling mistakes are the most common
writing problem noted throughout this study
822 (20.64%). It ranks number one out of
eleven. Students have a tendency to spell
words according to their pronunciations.
They commit spelling errors of letter
omission, addition, transposition and
substitution, etc. For example, attactive
(attractive), togetheir (together), favoriet
(favorite), famas (famous), etc. Presumably
a lot of spelling mistakes occurred because
of L1 interference. Actually, in Indonesian
language students usually learn to spell
words, according to orthographically rather
than phonetically. That’s the main reason to
spell wrong words in English.

Table 1. Classification of writing problems and
percentage per category

Category of Frequgn_ues of Percentage
writing problems writing (%)
problems
Spelling 822 20.64
Tense 687 17.25
Subject-verb
agreement 564 14.16
Punctuation 410 10.30
Fragment 324 8.14
Preposition 285 7.16
Number 231 5.80
Pronoun 178 4.47
Misuse of
words/wordiness 172 4.32
Articles 166 4.17
Capitalization 143 3.59
Total 3982 100
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Ii. Misuse of Tense

The second most common problem
faced by students is the misuse of tense of
their writing 687 (17.25%). They are
unaware about mixing both present and past
tense in the same paragraph or sentence. On
the other hand, English does have numerous
possible tenses (verb forms), and their uses
are not always helpful to the learner. The
past simple tense, for example, can be used
to talk about the future: If |1 had a lot of
money, | would buy you a new car. So
Many students get confused which tense
(verb form) is required to express clearly
the meaning that they wish to convey.

iii. Subject-Verb Agreement
Students have always been taught to
use a verb which should agree with its
subject. In spite of that, many errors were
made in this area 564 (14.16%). They use a
plural verb with singular subject and vice-
versa.

iv. Punctuation & Fragments

Some students made fragments
when they wanted to write complex
sentences. Because of wrong punctuation,
S0 many sentence fragments, comma splice
and run-on sentences were found.
Sometimes their long sentences became
over-loaded sentence without proper
punctuation. Punctuation mistakes were
made by students which constitute 410
(10.30%), and mistakes made with
fragments were 324 (8.14%).

v. Preposition

Most of the students were found to
use an unnecessary preposition in their
writing 285 (7.16%). In some cases, they
added inappropriate preposition.

vi. Number
The total mistakes made with regard
to the number were 231 (5.80%) which
proof that undergraduates stu-dents’ still
had difficulty in understanding the concepts
of the singular and plural number in their
writing.
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vii.  Pronoun
The number of mistakes related to
the right use of pronoun agreement and
references 178 (4.47%).

Misuse of words & word choice
Students had  mother  tongue
interference in their writing. They often
misuse translation from Indonesian to
English. They also make er-rors in the
choice of the suitable words or phrases that
add nothing to the meaning. The total
mistakes that occurred in relation to misuse
of words & word choices were 172
(4.32%).

viil.

ix. Misuse of articles

Undergraduate students still had
difficulty in understanding the concepts of
definiteness and indefiniteness. Some
students had a tendency to use “the” where
it is not necessary. In some cases, our
students over-corrected themselves by using
articles hastily. The number of total
mistakes made with regard to article was
166 (4.17%).

X. Capitalization
The number of mistakes related to
capitalization 143 (3.59%), especially
pronoun | & writing a letter as an up-
percase and others as a lower case based on
specific rules.

b. Organizational Problems

When we talk about effective
writing, we often think first about elements
like word choice, grammar and mechanics,
and content or evidence. However, a really
important part of effective writing is logical
organization. The researcher analyzed the
problems from the content of the paragraph
writing. At first, the students were asked to
write a descriptive paragraph. Most of them
did not follow a beginning, middle, and an
end. Students failed to write an effective
topic sentence, supporting details and
concluding line. These samples create the
impression that the participants fail to form
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any clear idea about their writing topic.
They fail to generate ideas and lack
appropriate information. Lack of structure,
unity and irrelevant ideas were found in
their writings. Both paragraphs were lack of
transitional phrases. The majority of the
students had limited vocabulary and
struggled to express their ideas. Plagiarism
was a serious writing problem among most
of the students. Repetition was another
problem. It is evident that that students
struggling when they write in English. They
never bother to plan their composition and
all they think just to pass exam which lead
to poor and ineffective writing at the end.
Only a few students able to organize ideas
coherently, fulfilled the required word limit,
fewer errors, and seldom include any
irrelevant ideas.

2. Findings from a Questionnaire

Table 2 shows the questionnaire
administered to the students and the number
of respondents per each degree of response.
The majority of students do not have
sufficient command over the necessary
sentence structures for writing in English
(90%). They do not feel confident to express
their ideas in writing (76%); they cannot
write on any relevant topic easily (79%).
The majority of the students do not use
prewriting techniques (65%). They do not
practice in home for writing (93%);
however, they like the courses in which they
are taught writing English (72%). They are
encouraged by the teachers to practice
writing in English in the classroom (94%);
nonetheless, they are not motivated in non-
English major Classes (72%). Students are
not more concern about grammar rather than
organization patterns of writing (68%).
Some students reveal that they like the
English language courses for developing
their skill (71%); however, the majority of
the students think their English is not better
now than it was at the college (72%).

On the other hand, a few students
use prewriting techniques (39%), they can
write easily on any relevant topic easily
(25%). A few students practice at home for
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writing (11%). They do not like the courses
in which they are taught writing English
(32%). The minority reveals that they do
feel confident to express their ideas in
writing  (28%); they have sufficient
command over the necessary sentence
structures for writing in English (14%).
Some students do not like the English
language courses for developing their skill
(33%). A few students are encouraged by
teachers to practice writing in English in the
classroom (10%) and motivated in the
English language classroom (32%). Some
students are (36%) more concern about the
organizational patterns of writing rather than
grammar and think their English is now
better than it was at the college (32%).

Table 2. Summary of findings from a questionnaire
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Do your teachers
encourage you to
practice writing in
English  in  the
classroom?

Yes
No

150
10

Do you think
your  English
now better than
it was at the
college?

Yes
No

51
109

32
68

Questions Topic A_Ir_15wer NSutmdbenrtof I;g;g
ype udents (%)

Do you have Yes 16 10
sufficient No 144 90
command over the

necessary sentence
structures for
writing in English?
Are you more Yes 51 32
concern about your No 109 68
grammar rather
organization pattern
of writing?

Can you easily write Yes 33 21
on any relevant No 127 79
topic?

Do you use | Yes 56 35
prewriting No 104 65
technigues?

Do you practice at Yes 11 7
home for writing? No 149 93
Do you feel Yes 38 24
confident in your No 122 76
ability to express
your ideas in
writing?

Do you feel | Yes 45 28
motivated in  your No 115 72
non-major  English

classes?

Do you like the Yes 115 72
English  languages No 45 28
courses for

developing your
writing skill?

Do you like the Yes 109 68
way in which you No 51 32
are taught English
writing skill?
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3. Findings from Interviews

The responses of the interviewees
were counted into percentage after
conducting the semi-structured interviews.
The assorted responses from interviews with
ten lecturers and two senior lecturers tended
to agree in many ways.
a. All the interviewees in this study
mentioned that grammatical weakness
was the main problem of PGSD Unnes
undergraduate students.
Lack of vocabulary and motivation are
the reasons behind the weakness in
English writing skill. Students do not
participate in the classroom. They are
just mute spectators and do not reveal
their writing problems. Sometimes
students do not ask for the teacher any
kind of clarification or solution.
Another problem was knowledge and
understanding. Students do not know
the process of writing and how to write
a topic. Overall, they do not know how
to develop supporting details.
Lecturers believe that almost most of
the students never write outside the
classroom even for assigned
assignments. That is the major problem
for students because this practice makes
them becoming a weaker writer. They
just write in the classroom and exam
hall.
Lecturers  believe that students’
educational background plays a major
role of their weakness of writing. In
Indonesia majority students are from
Indonesian medium and curriculum
designs are exam oriented. That is why
they feel comfortable with Indonesian
writing.

o



ELECTRONIC ISSN: 2579-7263
CD-ROM ISSN: 2579-7549

f.  Memorization is only one tool to get
good grades for Indonesian medium
students which hampers their English
writing capabilities.

g. Al the interviewees, 92%
acknowledged that their emphasis had
been on semester course content
coverage and presentations. They also
expressed because of time limitation it
becomes difficult to attend to individual
writing problems.

h. All lecturers (100%) blamed that
students are more concerned about their
major English study, and one of the
most common allegations from students
is that they do not have much time for
studying their English course and
always show excuses for not improving
their writing skill. They used to find out
how to manage to get a medium grade
for an English course. Thus, make them
becoming a weak writer and do not feel
comfortable with their study at an
English medium university.

4. Limitations of the Study

The research was conducted on four
classes (each class consisting of 40 students)
where 160 students took part in the research
process, and they were all private university
students and from the same Institute.
Another limitation of the study is that the
students data is collected through
questionnaire and the writing samples.
Through the questionnaire, the findings
reflect mere opinions of students about their
problems in writing. Interview of the
students could have been more helpful to
collect appropriate data. The findings of this
study do not have the required authenticity
to be generalizable. Another demerit of the
study was that we just found out teachers'
opinions about causes of students writing
problems. However, the study does not
reflect what teachers do in the classroom
based on these problems. So, further
extensive research through classroom
observation is required to validate the
outcomes of this study.
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5. Recommendations

It is not very easy to draw general
recommendations based on the findings of
this study that investigated all the
participants; however, relevant solution or
suggestion may support to some extent:

a. The findings suggest that the
numbers of English language
courses (studies) that are offered for
PGSD Unnes students as well as the
opportunities of writing practice in
the classrooms are not sufficient. It
is strongly recommended that the
language  courses  should be
increased for PGSD Unnes Students
to strengthen all the language skills
in general especially in writing.

b. In fact, the students who are taught
writing in the traditional way do not
know how to write standard
paragraphs and essays. The way
they practice writing in their
academic setting, make them to
focus on the finished written product
rather than the writing process.
Many undergraduate students are
still weak in Indonesian writing let
alone in writing English because
they are not taught how to write
academically even in their first
language (Indonesian). If these
students are taught the basics and
strategies of writing in general, they
will learn to write in the exam as
well as acquire the ability to produce
coherent writing on any topic.

c. Actually, the traditional teaching
method is a major cause for
students’ weak writing, and it is
strongly recommended that lecturers
should provide their students with as
many opportunities to practice the
target language as possible. No
doubt good writing depends on the
mastery of the grammar of the target
language.

d. To enrich vocabulary, learners
should spend some amount of their
time based on their limitations. They
should follow a good ESL learners’
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English to English Dictionary such
as Oxford Advanced Learner’s
Dictionary to look up the meaning
of unknown and difficult words. In
addition, they should maintain a
diary to note down the usage of
these words.

e. Adequate teaching aids and modern
equipment should be provided in
university to motivate the students to
use English with the
teachers/lecturers.

f.  Motivation and attitude are not only
related to the learners, but to the
teacher/lecturer him/herself.
Curriculum design should be revised
for PGSD Unnes students. The
questions set for the exams should
be  creative, not  repetitive.
Improving writing problems should
be treated as a long-term job.

g. Feedback is intended to help our
students improve their own writing.
The weak students should be divided
into small groups and put under the
supervision of the teachers/lecturers
for the whole period of their study at
the university. It is always helpful to
encourage students to use different
activities and strategies to improve
their writing, e.g. keep a journal,
poster presentation, use a word
processor, etc. The English
teachers/lecturers need to spend a
great deal of time checking, marking
and giving feedback to their
students.

Conclusion

The study has tried to identify major writing
problems of PGSD Unnes undergraduate
students. It has been also found that
grammatical weakness, less practice, lack of
motivation and educational background
were the main reasons behind the weakness
of PGSD Unnes students. To overcome
those problems, students need the proper
guidelines, and at the same time students
have to find out their own writing problems
to become a good writer. The curriculum
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should pay more attention to learners’ needs
as well. It is useful to raise the learners’
confidence, and to do that the task of
developing English language, especially
writing skills cannot be done by the English
course teachers/lecturers alone. All other
course teachers/lecturers should share the
work.
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